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there. 
 

27 12.11.08 
 

Video games to get kids reading 

 

ABC News 
 

John Berman 
 

  Excerpt: There's a battle raging for 
kids' eyes and time as books 

struggle to keep up with the digital 
world. 
 

  

28 12.11.08 

 

Need help with class? YouTube 

videos await 

 

Associated Press 

 

Rasha 

Madkour 
 

  Excerpt: When University of 

Central Florida junior Nicole Nissim 
got stumped in trigonometry, she 
checked out what was showing on 
YouTube. 
 

  

29 12.11.08 K-12 schools slashing costs 

 

The Wall Street 
Journal 

Anne Marie 
Chaker 

 
  Excerpt: As state governors warn 

of significant shortfalls in their 
budgets, many schools districts are 

facing the biggest cutbacks they've 
seen in decades. 
 

  

30 12.11.08 KIPP’s Feinberg set to receive 

presidential award 

 

School Zone 

(Houston Chronicle 
Blog) 

School Zone 

Blog Staff 
 

  Excerpt: No doubt that KIPP co-

founder Mike Feinberg has been on 
a hot streak. Nothing proves that 
more so than his 1 p.m. date at the 
White House on Wednesday, when 

President Bush is scheduled to 
present him with a Presidential 
Citizens Medal for his "exemplary 

deeds of service for the nation.'' 
 

  

31 12.11.08 
 

Study: College success starts 

early 

 

Chicago Tribune 
 

Tara Malone 
 

  Excerpt: Fewer than 2 in 10 of the 
nation's 8th graders are on track to 
be academically prepared for 

college, and high school may be too 
late to bring them up to speed, 
according to a study released 

Wednesday. 
 

  

32 12.11.08 Study: U.S. losing ground on 

education, study finds 

 

The Boston Globe Peter 
Schworm 

  Excerpt: The United States should   
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take broad and immediate action to 
boost college attendance, which has 

plunged in the past two decades 
and is weakening the country's 
global competitiveness, a major 
study released today concludes.  

 

33 12.12.08 
 

After-school cuts stir fears of 

kids home alone 

 

Associated Press 
 

Seanna Adcox 
 

  Excerpt: Directors of after-school 
programs around the nation fear the 
deepening recession will force more 

children to spend afternoons home 
alone or on the street as cash-
strapped governments slash funding 
and donations shrink. 

 

  

34 12.12.08 
 

Real reform in education 

 

The New York Times 
 

Linda Darling-
Hammond (Op 

Ed) 
  Excerpt:  To the Editor: I strongly 

disagree with David Brooks’s 
characterization of my views on a 

range of education issues as anti-
reform (column, Dec. 5). 
 

  

35 12.12.08 

 

Darling-Hammond could usher 

in new era of education 

engagement 

 

The Huffington Post 

 

John Affeldt 

 

  Excerpt: Barack Obama will be the 
first community organizer sworn 
into our nation's highest office--the 
dramatic result of an unprecedented 

level of grassroots support for a 
single candidate. 
 

  

36 12.13.08 
 

Education and unions 

 

The New York Times 
 

Randi 
Weingarten 
(Op Ed) 
 

  Excerpt: The three very different 
candidates David Brooks (column, 
Dec. 5) names as possible choices 
for secretary of education share a 

common denominator — they all 
have worked with teacher unions, to 
great effect. 

 

  

37 12.13.08 
 

Linda Darling-Hammond is an 

educator for reform 

 

San Francisco 
Chronicle 
 

Deborah 
Stipek (Op Ed)  

  Excerpt:  There is more than one 
way to skin a cat, and there is more 
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than one way to reform education in 
this country. 
 

38 12.14.08 
 

Uncertainty on Obama 

education plans 

 

The New York Times 
 

Sam Dillon  
 

  Excerpt: As President-elect Barack 
Obama prepares to announce his 
choice for education secretary, there 
is mystery not only about the 

person he will choose, but also 
about the approach to overhauling 
the nation’s schools that his 

selection will reflect. 
 

  

39 12.15.08 
 

How to go forward with ‘No 

Child Left Behind’ 

 

The Washington Post 
 

Maria Glod 

  Excerpt:  President-elect Barack 
Obama has vowed to "fix the 

failures" of the No Child Left Behind 
law, which rates schools based on 
student performance on annual 
math and reading tests. 

 

  

40 12.15.08 
 

Fixing NCLB 

 

The Baltimore Sun 
 

Editorial Board 
 

  Excerpt: When Congress passed 

the federal No Child Left Behind law 
in 2001, requiring states to develop 
higher standards for math and 

reading instruction and to 
administer tests measuring the 
results, the goal was to make 
schools more accountable for 

student achievement. 
 

  

41 12.15.08 

 

Stand up for education 

standards 

 

The Boston Globe 

 

Editorial Board 

  Excerpt:  As a candidate, Barack 
Obama stood up for education 

reform, even when it meant 
alienating teachers unions opposed 
to his embrace of public-funded 
charter schools and merit pay for 

teachers. 
 

  

42 12.15.08 

 

Education attacks on Darling-

Hammond don’t fit Obama’s 

post-partisanship 

 

The Huffington Post 

(Blog) 
 

John Affeldt 

 

  Excerpt: A slickly-coordinated 

string of editorials and columns in 
the New York Times, the 
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Washington Post, The New Republic, 
the Chicago Tribune, the Los 

Angeles Times and elsewhere has 
poured forth recently, all decrying 
the possible appointment of 
Stanford University Professor Linda 

Darling-Hammond as Secretary of 
Education. 
 

*While these articles did not appear during the week of 12.05.08 – 12.15.08, they 

have been included due to the relevant subject matter.  

 

Article 1          Top  

 

The Wall Street Journal 

For college-bound, new barriers to entry 

12.03.08 

 

Robert Tomsho 
 

Their Budgets Squeezed, State Schools Cap Enrollment, Weigh Tuition Increases; 

Fears for Lower-Income Students 

 
As public colleges grapple with reductions in state funding, the prospect of reduced 

access to higher education is looking more likely. 
 
Florida's state universities, squeezed early by the slumping economy's effect on tax 
revenues, instituted a three-year cap on freshman enrollment last year. The 

mammoth California State University system -- with 450,000 students -- has 
announced plans to reduce its head count by up to 10,000 students for the next 
school year. Absent a boost in state funding, the smaller, more-selective University 

of California system has warned of a similar reduction. Enrollment limits are also 
under consideration in Tennessee and Washington. 
 
Meanwhile, hefty tuition increases are on the drawing boards in many states, while 

private student lending has shrunk sharply amid a broader credit crunch. Together, 
the pressures are threatening to restrict access to higher education at a time when 
the economic crisis is driving more Americans to seek new degrees or additional 

training, a common reaction in a downturn. 
 
They also come as budget-strapped state schools are eliminating majors and 
reducing course offerings -- moves that could also make the road to a bachelor's 

degree steeper. According to the latest federal data, an estimated 15.4 million 
undergraduates attended degree-granting institutions in 2007, up about 1.2% from 
2006. Roughly 78% of those students went to public colleges and universities. 
 

The federal government has tried to help college students and their families cope 
with the turmoil by stepping in to insure the availability of federally guaranteed loans 
and to provide financing to investors who buy securities backed by private student 

loans. 
 
Some observers contend that most state schools are unlikely to adopt enrollment 
caps because of the risk of sparking backlash from both the public and state 

legislatures that help fund them. But others fear that amid economic turmoil and 
declines in state tax revenues, the schools will have no choice. Would-be students 
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would be forced to either forgo higher education or attend two-year community 
colleges, many of which face the same economic pressures. 

 
"It's going to be a remarkably challenging situation," says economist Michael 
McPherson, president of the Spencer Foundation, a Chicago-based nonprofit focused 
on education issues. "This is going to be bad, and it looks like the near-term impact 

on state budgets is going to be quite dramatic." 
 
With public universities in Washington state being told to prepare for reductions in 
state funding of up to 20%, "all the expectations are that we are going to be looking 

at some serious budget cuts," says Norm Arkans, a spokesman for the University of 
Washington. 
 

The president of the American Council on Education, a big college trade group, has 
predicted that students could face double-digit tuition increases next year. Rhode 
Island recently took the unusual step of instituting midyear tuition increases of up to 
6.5% at three state colleges. Trustees of the State University of New York system 

have voted to increase tuition by $310 a semester, starting in the spring, making for 
an annualized tuition increase of more than 14%. Elsewhere, public colleges and 
universities in Idaho have asked the state board of education for permission to 

pursue tuition increases of more than 10%. And Jim Rogers, chancellor of Nevada's 
public colleges and universities, has proposed a 25% increase. 
 
Researchers say the impact of enrollment caps -- which are likely to be accompanied 

by higher admission standards and tighter application deadlines -- will fall hardest on 
low-income and minority students whose parents and high schools often have fewer 
resources to navigate the college-application process. 
 

"They are not only going to have caps, they are going to have big tuition increases," 
says Gary Orfield, co-director of the Civil Rights Project, a research and advocacy 
group at the University of California, Los Angeles. "You put those two things 

together, and you have what was already a bad access situation turning into 
something much worse." 
 
State funding is a critical source of revenue for public university systems, which have 

long been a more affordable path to a degree than private universities. State 
appropriations account for about a quarter of the revenue for public degree-granting 
universities, according to the latest federal data available. 

 
But because state universities have other sources of income, such as tuition, state 
legislatures tend to cut funding to them during a recession before they reduce 
spending for other budget items, such as elementary and secondary schools and 

Medicaid. 
 
The Denver-based Education Commission of the States, a nonpartisan research 
group, estimates that 35 states face budget shortfalls in the current fiscal year, and 

that more than 40 face similar problems in the fiscal year that begins July 1, 2009, in 
most states. 
 

Michael Griffith, a financial analyst for the commission, says the full impact for higher 
education won't be known until early next year, when most state legislatures begin 
meeting to hash out their budgets. But in the meantime, some governors have 
already begun telling public university systems and other state agencies to either cut 

their budgets or to prepare to do so. 
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In California, Gov. Arnold Schwarzenegger has proposed more than $460 million in 
cuts to higher education to help make up for an overall budget shortfall expected to 

top $11 billion this year. In Kansas, Gov. Kathleen Sebelius has called for a 3% cut 
in the budgets of state schools this year and a 4% reduction next year. 
 
College enrollment typically increases during a recession, but some observers 

wonder whether a continuing slump will actually keep enrollment numbers down next 
fall. Donald Heller, an education professor at Pennsylvania State University, says the 
current downturn appears to be a prolonged one that will erode state funding and 
endowment gains even as it affects the financial wherewithal of potential students. 

"The wild card is that this is a very different recession," he says. 
 
As for the Florida enrollment cap, a recent report by Enlace Florida, a Tampa-based 

advocacy group for college readiness among Latino students, estimated that by 
2012, the limits could prevent 40,000 or more students from pursuing degrees at 
Florida's public universities. 
 

Mark Rosenberg, chancellor of the Florida system, says that he is sympathetic, but 
that he favors maintaining the cap -- in part because he has seen what funding 
problems have meant for his children, who both attend Florida International 

University in Miami, a public school. 
 
The dance degree his daughter, Ginelle, was pursuing is being phased out, so she 
made theater her major. His son, Ben, a junior majoring in management, is taking 

classes online this semester because he couldn't get the courses he needed in an 
actual classroom. 
 
Mr. Rosenberg says he is a strong supporter of access, but that it is a "false promise" 

to admit students to a public university and then not be able to provide the courses 
and counseling that they need to succeed. "The challenge," he adds, "is that we are 
not funded for the level of access we would like to provide." 

 

Article 2          Top  

 

The Huffington Post 

The looming battle on education reform 

12.03.08 

 

David Whitman 
 
Narrowing the racial achievement gap remains one of Barack Obama's top priorities, 
even in the midst of the nation's economic crisis. Yet for all of the excitement that 

Obama has elicited, progressives are currently mired in a bitter battle over the future 
of urban school reform. 
 
Obama's election marked the end of one era of the civil rights struggle yet the 

nation's disgraceful failure to provide equal educational opportunities to minority 
students persists.  
 

Today, the average black and Hispanic twelfth grader in the United States has the 
reading, math, and writing skills of the average white eighth-grader. This four-year 
gap is even wider in high-poverty urban schools, where black and Hispanic students 
are often five to six years behind their white peers by the time they graduate. If the 

teenaged sons and daughters of members of Congress had the cognitive skills of 12-
year olds when they were high school seniors, the achievement gap would have been 
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closed long ago. 
 

In fact, Democrats, and many Republicans alike agree that closing the achievement 
gap is the nation's last great remaining civil rights struggle. Like his predecessors 
before him, Barack Obama, too, aspires to be the "Education President." Yet liberals 
are now deeply divided about how to best close the achievement gap. 

 
Democrats (and some Republicans) are split into two loosely-defined camps. The 
first group of reformers supports school improvement as the most effective means to 
narrow the achievement gap; they favor retaining the emphasis on accountability 

and tracking student achievement in the No Child Left Behind law. By contrast, their 
foes in the education wars, including the teachers unions, increasingly support out-
of-school interventions (like adding health clinics to schools or expanded preschool 

and after-school programs) and they favor dismantling much of the No Child Left 
Behind edifice. With leading liberals split on education reform, what's a progressive 
supposed to do? Obama himself has shown a Rashomon-like ability to keep a foot in 
both camps. But early in his administration he will need to pick and choose among 

his priorities. 
 
Having just authored a new book, Sweating the Small Stuff--which recounts the tale 

of six inner-city secondary schools that have succeeded in closing the achievement 
gap--I am a big believer in the importance of school improvement. But there may 
also be a compromise for Obama, one that would acknowledge the importance of 
early intervention before school starts but affirms the primacy of classroom reforms 

once children reach adolescence. 
 
By way of background, both education reform camps are dominated by progressives. 
The school improvement reformers are led by the Education Equality Project (EEP) 

and its odd couple co-chairs, Joel Klein, the chancellor of New York city's vast public 
school system, and Al Sharpton, the civil rights leader and firebrand. The EEP is a 
formidable coalition. It includes big-city mayors who are close to Obama (Chicago 

mayor Richard Daley, D.C. mayor Adrian Fenty, and Newark mayor Cory Booker), 
top civil rights leaders (Roger Wilkins, Harold E. Ford Jr.), and the nation's leading 
school superintendents, including D.C.'s hard-charging chancellor, Michelle Rhee. 
Arne Duncan, Chicago's school superintendent--and a leading candidate to be 

Secretary of Education--has also signed on to the EEP. 
 
What's new about the EEP is that it is the first high-profile education reform group 

that has challenged the sacred cows of teacher unions (like tenure) from the left of 
the political spectrum. In so doing, it has begun to split the civil rights movement 
away from the automatic adoption of all things union. 
 

Still, the unions and their remaining progressive allies have been refashioning their 
agenda, too, to move beyond pressing for more spending on minority students and 
higher teacher salaries. Their recently-formed coalition is the Broader Bolder alliance, 
which argues that schools cannot be expected to close the achievement gap because 

low-income minority students suffer from too many health problems and social and 
economic handicaps. The Broader Bolder (BB) alliance includes Obama education 
transition team co-chair Linda Darling-Hammond, several Republican apostates, 

prominent liberal thinkers like William Julius Wilson, and a sprinkling of civil rights 
leaders as well (e.g., Julian Bond).  
 
BB adherents support a few school improvement reforms, such as smaller classes in 

elementary school and a longer school day. But they place heavy priority on early 
intervention, before kindergarten starts. As Susan B. Neuman, a former Bush 
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appointee and BB signatory wrote earlier this year in the Detroit Free Press, "Once a 
child starts failing behind in school, catching up is mostly a pipe dream."  

 
That defeatist view of school improvement efforts was rejected at the "no excuses" 
schools that I visited. Black and Hispanic students at these six schools--which 
included well-known charter schools that were part of the KIPP and Achievement 

First networks--did in fact eliminate the achievement gap between themselves and 
white students. Middle school students, though they typically were one to two years 
behind when they started fifth grade, outperformed the average white student by 
eighth grade--and they often did better than white students in affluent suburbs. At 

the high schools I studied, minority students were more likely to graduate and be 
accepted into college than their white peers, too. 
 

The founders of these schools, several of whom were young, white, and self-
identified liberals, did not deny that socioeconomic differences had an important 
impact on student achievement. But they adamantly disputed the notion that a great 
school could do little to close the achievement gap. And by studiously copying their 

successful schools, they have demonstrated that gap-closing schools can be 
replicated, rather than being one-time flukes whose outstanding performance is due 
to a charismatic principal. 

 
During the election, Obama staked out a sensible compromise between the two 
progressive camps. He supported spending billions more on quality preschool and 
early childhood education programs and he spoke in favor of funding twenty 

"Promise Neighborhood" zones that would provide cradle-to-adulthood parenting 
classes and support services, modeled after the renowned Harlem Children's Zone. 
But once children reach school age, Obama placed primary emphasis on in-school 
reforms for closing the achievement gap, including doubling federal support for 

charter schools, experimenting with merit pay for teachers, and instituting new 
programs to recruit more teachers to underserved schools. 
 

Most important, Obama rejected the idea that schools should not be held 
accountable for substantially boosting student achievement. He frequently urged 
parents during the campaign to take more responsibility for their child's performance 
in school but was equally insistent that teachers had to be accountable. "The single 

most important factor in determining [student] achievement," Obama said in speech 
in May, "is not the color of their skin or where they come from. It's not who their 
parents are or how much money they have. It's who their teacher is."  

 
Obama's compromise--basically focusing on school improvement for adolescents but 
adding better preschool programs for toddlers and the pre-K years--ultimately asks 
more concessions from the Broader Bolder camp than the Joel Klein-Al Sharpton 

school improvement camp. Many school improvement advocates already support 
expanding high-quality early childhood and preschool programs, and they favor, say, 
providing school eye exams and eyeglasses to low-income students who need 
glasses to read. Indeed, it's no coincidence that Chicago school superintendent Arne 

Duncan signed both the Klein-Sharpton and Broader Bolder manifestos. 
 
By contrast, focusing on school improvement to close the achievement gap among 

adolescents is anathema to many of the Broader Bolder adherents, including the 
teacher unions. They believe it is a dangerous delusion to hold schools and teachers 
accountable when their low-income students fail to close or substantially narrow the 
achievement gap. Teacher unions, in particular, are staunchly opposed to ending 

tenure and instituting the performance-based job contracts that prevail in other 
professions. On two occasions, Obama was booed by members of teacher unions for 
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proposing to experiment with pay-for-performance schemes. For the most part, 
teacher unions would prefer to gut the existing accountability provisions of the No 

Child Left Behind act, rather than try to retain the law but patch up it's numerous 
flaws. 
 
It's often said that radical school reform is impossible without the involvement of the 

all-powerful unions. True enough. Yet the reverse holds true as well: Far-reaching 
reforms to close the achievement gap will never happen without the unions giving 
way on some of their bedrock job privileges and antiquated pay systems. At some 
point during his presidency, Obama will likely have a pivotal moment with the unions 

that will help determine how committed he is to making a large dent in the 
achievement gap, as opposed to tinkering with the status quo. 
 

The litmus test in this balancing act between the two camps of progressive reformers 
should be the same principle that animates all of the gap-closing schools that I 
studied: It's the kids, stupid, not the adults that matter. At the moment, the nation's 
dysfunctional inner-city high schools are designed to serve the interest of adults. The 

system is dominated by the district bureaucrats who demand endless reports from 
principals; the principals who demand endless forms from teachers; the education 
schools, which hold on to their pet pedagogical theories though they have little 

bearing on the reality of inner-city classrooms; and the teachers, too many of whom 
are ultimately more concerned with their seniority rights and tenure than with 
providing the best education to children, by any means necessary. 
 

That's not how outstanding schools for low-income students function. In every high-
performing inner-city school that I visited, principals and teachers were zealously 
committed to doing "whatever works" to raise academic achievement among 
minority students, even when doing so conflicted with their personal political 

ideology. 
 
At times, Obama himself talked about education reform in much those terms during 

the campaign. And as the nation's first African-American president, Obama could 
have a chance to pull off a radical Nixon-goes-to-China coup on inner-city school 
reform, starting with Washington D.C.'s pathetic public schools. But to go down in 
history as the president who made real inroads in closing the nation's shameful 

achievement gap, President Obama will have to disappoint some of the progressive 
allies that helped get him elected in the first place. 
 

Article 3          Top  

 

The Patriot Post 

How Obama can fix education 

12.04.08 

 

Jeff Jacoby 
 

If money were the key to great education, Sasha and Malia Obama might be getting 
ready to transfer next month to the Francis-Stevens Education Center, the 
Washington, D.C., public school assigned to 1600 Pennsylvania Ave., which will be 

the girls' new address as of Jan. 20. 
 
The District of Columbia, after all, boasts one of the most amply funded school 
systems in America. According to the National Center for Education Statistics, the DC 

public schools spend about $13,700 per pupil. That is a level of funding more lavish 
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than in 48 states and half again as generous as the national per-pupil expenditure of 
$9,150. 

 
But bigger budgets, alas, don't guarantee educational excellence. Its abundant 
spending notwithstanding, DC's public school system ranks among the worst in the 
nation. 

 
"In reading and math, the District's public school students score at the bottom 
among 11 major city school systems, even when poor children are compared only 
with other poor children," The Washington Post reported last year. According to the 

authoritative National Assessment of Education Progress, only one in seven fourth-
graders is ranked at grade-level ("proficient") or better in reading and math. Among 
eighth-graders, only one in eight is proficient in reading; only one in 12 can handle 

eighth-grade math. 
 
So to no one's surprise, the Obama girls will not be attending public school in 
Washington. Barack and Michelle Obama have decided to enroll their daughters in 

Sidwell Friends, the same private school that Chelsea Clinton attended when she was 
First Daughter. 
 

The president-elect has taken a bit of heat for rejecting public education for Sasha 
and Malia. Critics point out that Obama cast himself as a staunch supporter of public 
schools during the presidential campaign. "We need to fix and improve our public 
schools," he told the NAACP convention in July, "not throw our hands up and walk 

away from them." When Time magazine asked the candidates whether parents 
should be given vouchers to enable them to send their children to better schools, his 
reply was adamant: "No. I believe that public education in America should foster 
innovation and provide students with varied, high-quality learning opportunities." 

 
Now in fairness to the Obamas, an ideological commitment to public schools hardly 
obliges them to send their kids to one - especially when the local school system is as 

wretched as Washington, D.C.'s. The Obamas' first and deepest responsibility is to 
their daughters; to have enrolled the girls in the District's failing public system just 
to make a political point would have been appallingly irresponsible. 
 

But in fairness to the critics, why doesn't Obama want other parents - poorer parents 
- to be able to do better by their children too? Candidates have been promising to 
"fix and improve our public schools" for decades, and for decades the schools have 

remained stubbornly mediocre, hefty spending increases notwithstanding. More 
promises won't do anything for the parents whose kids are stuck in the public 
schools Sasha and Malia will be spared. Vouchers, on the other hand, would. 
 

Not every school can be a Sidwell Friends, but every school ought to have something 
Sidwell Friends benefits from every day. Money isn't the root of Sidwell Friends' 
success. Neither is the size of its classes, or its well-appointed facilities, or its loyal 
alumni. Sidwell Friends thrives because it has competition - and DC's public schools 

stagnate because they don't. Public education is essentially a monopoly, and 
monopolies tend to be costly, unimaginative, and indifferent to their customers' 
needs. Private and parochial schools, by contrast, cannot succeed if they lose the 

goodwill and confidence of the parents who choose them to educate their children. 
 
The DC school system spends $13,700 per student, and most of those students can't 
even read or do simple math. Imagine what would happen if that money were 

channeled to parents instead, through vouchers that would let them freely choose 
their kids' schools. Imagine the energy, innovation, and diversity such competition 
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would beget. Imagine the accountability and excellence it would lead to. Imagine the 
improvement in the lives of Washington's children. Imagine - 54 years after Brown v. 

Board of Education - achieving educational equality at last. 
 
Public education doesn't have to be a lethargic and mediocre monopoly. Let vouchers 
stimulate competition, and education would be revolutionized. If that isn't change 

worth believing in, Mr. Obama, what is? 
 
Article 4          Top  

 

Associated Press 

Supreme Court takes up lawsuit over school funding 

12.05.08 

 

AP Staff 
 
Backers of a lawsuit that claims the state is violating its constitution by failing to 

provide enough money for all school children to have a fair chance to learn asked the 
Indiana Supreme Court on Thursday to let the case proceed. 
 

"What we are seeking is to have our day in court," attorney Michael Weisman told 
the justices during oral arguments. "Knowledge and learning is what is needed and it 
needs to be uniformly distributed." 
 

Tom Fisher, a deputy attorney general defending the state in the lawsuit, said it was 
up to the General Assembly — not the courts — to determine what is enough money 
for education. 
 

"The courts and the General Assembly should not go back and forth as to what is 
adequate funding," he said. 
 

The suit coordinated by the Indiana State Teachers Association was filed in 2006 on 
behalf of nine children and their families. It claims that the state is not adequately 
funding schools so they can meet academic standards and performance mandates. 
 

A Marion County judge initially dismissed the suit, saying it improperly sued the 
governor and superintendent of public instruction, who are not responsible for the 
formula that determines school funding. The Legislature does that. 

 
The Indiana Court of Appeals reinstated the lawsuit, saying the state had a duty to 
provide students with broad educational opportunities that extend beyond "mere 
reading, writing and arithmetic" and prepare them to compete in today's society. 

 
The appeals court said that both the governor and the state school superintendent 
were properly named as defendants because they implement the funding and 
educational system developed and paid for by the Legislature. 

 
It also said courts have the authority to determine whether the executive and 
legislative branches are adequately fulfilling the state constitution's education clause, 

which requires lawmakers to provide a general and uniform system of schools "by all 
suitable means." 
 
The plaintiffs want the lawsuit to proceed in Marion Superior Court so they can argue 

their case on the merits and try to prove that many children — especially those who 
are poor, minorities, have language challenges or learning disabilities — do not have 
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the same chance as other children to achieve state-mandated standards. 
 

It could be weeks or months before the Supreme Court rules on the case. 
 

Article 5          Top  

 

Campaign K-12 (Education Week Blog) 

Duncan and Spellings grab coffee 

12.05.08 

 

Alyson Klein 
 
And those on the Ed Sec watch read their tea-leaves. 

 
Arne Duncan, the schools chief in Chicago and President-elect Obama's informal 
adviser and basketball buddy, has frequently been mentioned a possible pick for 
Secretary of Education. He and Secretary Spellings apparently had coffee this 

morning. 
 
So was Secretary Spellings giving him advice? 

 
No, Duncan told the Associated Press. Apparently it was just a social call. They 
worked together to plan an event in Chicago next week. 
 

My guess is that the meeting between Duncan and Spellings may seem like more 
than what it was. If Duncan was meeting with Obama, his incoming chief of staff 
Rahm Emanuel, or transition team honcho John Podesta, it would be more indicative 
that he's about to take on a cabinet position. 

 
The AP story also mentions a couple of education secretary possibilities I hadn't 
heard yet, including Virginia Gov. Tim Kaine and former Georgia Gov. Roy Barnes, 

who was a co-chairman of the Aspen Institute's Commission on the Future of No 
Child Left Behind. 
 
My guess? Not Barnes. The Aspen report's emphasis on upping the ante on 

accountability, including voluntary national standards and data systems to measure 
teacher effectiveness probably tilts him too far in one direction in a Democratic party 
divided over how to proceed on the NCLB law. 

 
Kaine is an intriguing possibility. Right now, he is the chair of the Southern Regional 
Education Board. As governor of Virginia, he has worked to expand pre-kindergarten 
classes, bring teacher salaries up to the national average and raise the quality of the 

state’s career and technical programs, according to SREB. And I've heard he's really 
passionate about education and gets the issues. He was an early Obama supporter—
and rumored vice presidential pick. But it's hard to say if he's seriously in 
contention—or if some folks out there just wish he was. 
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Article 6          Top  

 

San Diego Union Tribune 

Educators at conference plan ways to cut dropout rate; Trend called threat 

to nation's stability 

12.05.08 

 

Bruce Lieberman 
 
Take any five ninth-graders at a high school in the county, and one of them is likely 

to drop out sometime over the next four years. 
 
Statewide, the high school dropout rate is slightly higher. The persistent problem 

across the country is a social and economic disaster, educators said at a policy 
briefing in San Diego yesterday. 
 
“We are very rapidly solidifying a society with two Americas,” said Michael Wotorson, 

whose group, Campaign for High School Equity, called for several public school 
reforms at the annual meeting of the California School Boards Association at the San 
Diego Convention Center. 

 
Wotorson said the economic well-being of the nation is “inextricably connected to 
education.” And the students dropping out of high school at the highest rates are 
black, Latino and others of color. 

 
“A high-quality high school education represents real dollars and employability – 
especially vital to the financial health of California,” he said. 
 

Wotorson was joined by Jack O'Connell, California's state superintendent of public 
instruction, and other educators to discuss the dropout crisis and prescriptions for 
reform. 

 
“It's too high, it's unacceptable and it represents a loss of too much potential,” 
O'Connell said of the dropout rate in California. 
 

The call for change by the Campaign for High School Equity, based in Washington, 
D.C., sounded all-too familiar. But in some respects California's public school system 
is ahead of that of most other states when it comes to tracking students and making 

schools more accountable for student failure. 
 
The six recommendations were: 
 

• Prepare all students for college and work, and let them choose which track to 
take. 

• Hold high schools more accountable for student success. The Campaign for 
High School Equity calls for statewide data systems that track students from 

school to college and work. California recently launched such a system but 
wants to expand it to see where students go after high school. 

• Redesign the American high school so it has higher standards, teaches in new 

ways that recognize diverse learning styles, focuses more intensely on basic 
literacy and math skills, and connects more with community-based groups. 

• Give high quality teachers incentives to teach at high schools with large 
percentages of minority students from low-income families. 

• Increase the investment of communities in the academic success of local 
students. 
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• Provide more equitable learning conditions. The campaign is calling on the 
federal government to establish a special fund to help turn around low-

performing high schools. It also wants states to develop five-year plans to 
reverse disparities in how resources are allocated to schools. 
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ABC News 

Are students coddled? Schools get rid of ‘F’s 

12.05.08 

 

Emily Friedman 
 

Some Fear Bad Grades May Encourage Dropouts, but Not Everyone Is 

Convinced 

 
For more students nationwide, the grading alphabet ends at "D," as school districts 

eliminate policies that allow children to be given failing marks.  
 
At public schools in Grand Rapids, Mich., high school students will no longer receive 

"F"s but instead will earn the letter "H" when their work falls woefully short.  
 
Superintendent Bernard Taylor told ABCNews.com that the "H" stands for "held," and 
is a system designed to give students a second chance on work that was not up to 

par.  
 
"I never see anyone doing anything but punishing kids," said Taylor. "If the choice is 
between letting kids fail and giving them another opportunity to succeed, I'm going 

to err on the side of opportunity."  
 
Students in Taylor's district can choose to retake the course, do extra work online or 

decide on a different remedial action with their teacher.  
 
But if the work has not been rectified within 12 weeks, Taylor said the student will 
still receive a failing grade.  

 
At one Boston area middle school, a policy known as "Zeros Aren't Permitted" gives 
students who do not complete their homework on time an opportunity during school 

hours to finish so that they do not fail the assignment.  
 
The school principal explained that the policy was implemented in hopes of 
preventing "students from failing homework assignments and slipping through the 

cracks of the education system."  
 
But school administrators, child psychologists and even parents disagree over 
whether the controversial policy in school grading may actually be detrimental to 

children in the long run.  
 

Are Schools Coddling Children?  

 
Alan Kazdin, a professor of psychology and child psychiatry at Yale University, 
believes that schools that veer away from giving children the grades they have 
earned _ even when it's a zero or an "F" _ aren't doing anyone any good.  
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"Children aren't going to gain from ambiguous information regarding their grades," 
said Kazdin.  

 
"The fact is children are failing yet we don't want to call it that," said Kazdin. "It's 
this whole notion that everyone's a winner and everyone gets a trophy."  
 

Kazdin argues that children are perceptive enough that they will eventually realize 
they aren't doing well in school whether teachers give them "F"s or not, and that 
hiding their true level of achievement will only confuse them further.  
 

"The task is to change the reality, not the labeling of it," he said.  
 
Providing detailed feedback on what children can do to improve their grades is 

imperative, said Kazdin. While students may feel initially feel demoralized when they 
receive a failing grade, Kazdin said that by providing them with specific ways to 
improve their class standing they will eventually benefit from the traditional grading 
system.  

 
But the director of programs for the National Parent Teacher Association, Sherri 
Johnson, maintains that as more research emerges about the different ways children 

learn, the grading system needs to be tweaked accordingly.  
 
"Research shows that children develop and learn at different paces and in different 
ways," said Johnson.  

 
"Schools have to move toward more of a portfolio process in measuring progress and 
learning," she said. "A student may get an 'A' but that report card should also show 
where there are opportunities for improvement."  

 
Johnson said that with the nation's drop out rate hovering around 30 percent, 
schools should be doing whatever they can to prevent students from getting so 

discouraged that they give up on their education.  
 

Students and Grades 

 

"By the time many students get to high school some have probably experienced so 
much failure on paper that they ask themselves, 'what's the point?'" said Johnson.  
 

"For kids to see an 'F' on their work is deflating," she said.  
 
But mom Alison Rhodes says that a little disappointment may not be so bad for the 
generation that has become accustomed to an "everyone is a winner" lifestyle.  

 
"I think we're setting these kids up for failure and unrealistic exercitations because 
there is a consequence for not trying your best," said Rhodes, who is also known as 
TV's "Safety Mom." "You can't slack off and still expect to win."  

 
"[A system where] there are no zeros or 'F's is coddling them and sending them the 
wrong message," she said. "A dose of reality and tough love is what they need."  
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Chicago Sun-Times 

Reinventing the pen pal for the digital age 

12.05.08 

 

Ted Pincus 
 
Children get firsthand look at foreign commerce, cultures  

 

What if you could enable 200,000 American kids to work with 2 million of their peers 
abroad -- online, real time -- on projects that teach them what global trade is all 
about? 

 
Today those subjects and many more are being pursued jointly through a 
remarkable network that is bringing today's technology to the old-fashioned "pen 
pal" concept. It's exposing kids from third grade through high school to an eye-

opening, firsthand look at foreign commerce and foreign cultures. 
 
Adopted here by the Chicago Public Schools, the program has involved over 400 

students at Alcott, Jane Addams, Burroughs elementary schools and Midway 
Academy, and in this new school year there may be as many as 15 schools in the 
city participating, according to Amina Sayeed, the energetic administrator for 
literature and writing at the school system and the sparkplug who got Chicago 

enlisted. "The value added is incredible," she says. "Online dialog with fellow 
students worldwide taps into the higher order of a child's thinking. It empowers kids 
to see the world from an entirely new perspective and experience long-term 
relationships with peers who are oceans away." The program is the first of its kind. 

 
The hook-up making it all possible is the International Education & Research 
Network, a 501c(3) nonprofit launched by New Yorker Peter Copen and his Family 

Fund with a White House grant and expanded and driven by its current chief, Ed 
Gragert.  
 
Today, with about $3 million in annual State Department funds plus private 

donations, they've built it to embrace well over two million students and 26,000 
educators in 125 nations -- all working in little online discussion teams on over 300 
projects. And while they communicate in 30 major languages, their educators have 

enough resources for instant translation when necessary.  
 
Take Aleksander Menicanin, age 12, a sharp, enthused eighth-grader at the Alcott 
School in Lincoln Park. He's just completed a project called "The Essence of Flowers," 

a comprehensive look at the economics of the floral export industry and impact of 
globalization. It was a yearlong study involving 25 fellow students at Alcott plus 25 
at schools abroad, all at the same grade level. Where do the flowers for the world's 
bouquets come from, how are they greenhoused and exported and traded on the 

world market? 
 
"That was all part of our study," says Aleksander, "along with photos, charts and 

ideas exchanged with the kids overseas, and even research into references by 
Hemingway and Mark Twain about flower growing. 
 
"We're sitting in the computer lab at Alcott," he says, "and they're in their own. And 

together we combined our research and created an entire presentation on the 
subject." 
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That booth won first place among 12 booths -- focused on other IEARN projects -- 

that shared the findings of various teams competing at the Alcott Literature & 
Writing Magnet Cluster event culminating the past school year.  
 
The entire online program there is the product of Elana Turczeniuk, 40, a Chicago 

native raised in Argentina and a major force behind the school's participation. 
"Literacy -- including economic literacy -- is a serious national problem," she says, 
"and few programs inspire students as this one does to communicate with clarity and 
precision, facing the challenge of surmounting language gaps." 

 
But the values go far beyond pursuit of a joint educational project.  
 

"The greatest gift of IEARN dialog," says Aleksander's teacher, Yvonne Wynn-
Buckner, "is imparting firsthand insights in the culture and lifestyle of their peers." 
 
"Some of the differences were amazing," says Aleksander. "Our friends in Pakistan 

told us about its troubles and how parents sometimes have to pay off debts by 
actually giving their kids to factories as labor." 
 

But more than the differences, says Wynn-Buckner, are the similarities that the 
students discover in their partners' lifestyles, needs, frustrations and joys. "And 
there's no better way to begin melting hostile attitudes about Americans that exist 
abroad." 

 
Over the past five years, as a director of a group called Business for Diplomatic 
Action which monitors those attitudes, I've seen that horrendous decline in U.S. 
esteem. A Global E-Pal program, with massive participation by American teens as our 

best ambassadors, can have far greater impact than all the high-priced propaganda 
that I once helped to dispense at USIA. 
 

And IEARN is showing the way. Alcott's Wynn-Buckner says the teachers there 
unanimously voted to continue and expand the program this year. "I'd love to see 
this become a permanent part of our curriculum."  
 

That seems likely if Sayeed at the school system has her way. "Our goal is to 
someday see every public school in the city involved in the IEARN program," she 
says. 

 

Ted Pincus is a finance professor at DePaul and an independent communications 

consultant and journalist. 
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Atlanta Journal-Constitution 

Atlanta has top schools chief 

12.06.08 

 
Laura Diamond 

 
Atlanta schools Superintendent Beverly Hall, whose tenure has seen an increase in 
high school graduation rates and improvement on state and national student exam 
scores, was named Georgia’s top superintendent Friday. 

 
Hall, who has led Atlanta schools since 1999, said she was ?honored and humbled? 
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to be the 2009 Georgia superintendent of the year. 
 

“This award belongs to the Atlanta Public Schools family,” Hall, 59, said. “Thank you 
so very, very much for this distinction.” 
 
Bettye Ray, president of the Georgia School Superintendents Association, announced 

the winner during the group’s winter conference in Atlanta. 
 
She said Hall has a ?record of successful leadership that would be the envy of any 
superintendent.? Hall came to Atlanta from the Newark, N.J., school system, which 

she tackled after the troubled schools were taken over by the state of New Jersey. 
 
Atlanta Public Schools’ data show that 72 percent of the system’s students graduated 

on time in 2008, up from 39 percent in 2002. 
 
Atlanta’s test scores still lag behind many state and national averages. But it was the 
only one of 11 urban school districts that improved test scores in each subject and 

grade level between 2002 and 2007 on the National Assessment of Educational 
Progress exams, which compare academic performance across states using 
standards tougher than Georgia’s exams. 

 
Atlanta’s scores also have improved on state tests. About 47 percent of the district’s 
fourth-graders passed state reading tests eight years ago, but the latest results show 
about 86 percent of the fourth-graders passed. 

 
Hall has tried to improve high schools by breaking up the large campuses to contain 
different academic themes, similar to a university with distinct colleges. She said the 
smaller programs give students more personal and challenging experiences. 

 
Under her leadership, the district has won a $10.5 million grant from the Bill & 
Melinda Gates Foundation to better Atlanta’s high schools and a $22 million grant 

from the GE Foundation to improve math and science. 
 
“When you think about all the accomplishments in Atlanta and the exciting things we 
have going on, it makes complete sense that she won this award,” said Emmett 

Johnson, an Atlanta school board member. 
 
Hall also has worked to build strong ties with business leaders, connections that have 

led to financial donations as well as businesses asking their employees to mentor and 
volunteer in the schools. 
 
“We invested in Atlanta because they have great leadership - a board that gets it and 

a world-class superintendent in Beverly Hall,” said John G. Rice, vice chairman of GE 
and president and chief executive officer of GE Technology Infrastructure. 
 
Hall will represent Georgia in the competition for the national superintendent of the 

year, to be announced by the American Association of School Administrators in 
February. 
 

The other three finalists for Georgia’s superintendent of the year were John DeCotis 
of Fayette County schools, Beauford Hicks of Mitchell County schools and Sam King 
of Rockdale County schools. 
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The Baltimore Sun  

Educators don’t want law left behind 

12.07.08 

 

Liz Bowie 
 
Many educators are looking to President-elect Barack Obama to revise a much-
maligned federal initiative requiring annual tests to chart the progress of every 

school in the country. 
 
But with a faltering economy and two foreign wars dominating the attention of the 

administration-in-waiting, even the sharpest critics of the No Child Left Behind law 
are resigned to waiting their turn. 
 
"I think it will take us a while to do this," said Joel Parker, director of education 

policy and practice at the National Education Association, a teachers union. "It is 
politically complicated." 
 

With no consensus on how to change the law, a trademark of the Bush 
administration, representatives of mainstream education groups said that revisions 
would be unlikely before late next year or early 2010. Parker, for example, expects 
Obama to spend time listening to various viewpoints before the administration 

pushes one position. What is clear is that no one expects the law to disappear. 
 
While principals, school boards and governors disagree over the details of President 
Bush's program, the foundation of the law - that schools be held accountable for 

teaching every child, even those who are poor, minority, disabled or learning English 
- is now ingrained in the way American schools operate. 
 

Yet many aspects of the law have been criticized. Some say that its goal - to have all 
children reading on grade level by 2014 - is absurd. Others say that the federal 
government is micro-managing school curriculum, an issue usually left to state and 
local school officials. 

 
Obama has called for reform of early childhood education and higher pay for 
teachers, also saying he would "demand higher standards" from schools. But during 

the transition, education has taken a back seat to the economy and jobs. Names of 
possible candidates for education secretary are receiving scant attention. 
 
During the campaign, Obama said the annual testing that is perhaps the most visible 

feature of No Child Left Behind should be de-emphasized, but he gave few details 
about how to accomplish that, said Jack Jennings, president of the Center on 
Education Policy. 
 

Among the issues being debated are whether national standards are needed for 
schools, whether states themselves can decide what happens to failing schools and 
whether a school's progress should be measured by how much students learn each 

year rather than by students passing the state test. 
 
Another concern is ensuring that students have qualified teachers, an issue that 
many education policy experts do not believe has gained enough attention. 

 
Those issues are so complicated that getting even the members of the same party to 
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agree might take some time, education experts said. 
 

The far right of the Republican Party and the left of the Democratic Party "hate" the 
law - but for different reasons, said Michael J. Petrilli, vice president for national 
programs and policy at the Thomas B. Fordham Institute, a nonprofit education 
advocacy group. 

 
Conservatives think that the federal government has assumed too large a role in 
education and liberals see No Child Left Behind as an unfunded mandate, he said. 
"The question is whether the middle will hold," Petrilli said. 

 
Still, broad support exists for some form of accountability, particularly from some 
civil rights groups. They believe the law has drawn attention to the achievement gap 

between minority and white children, forcing schools to do something about it. The 
measure is also supported by mainstream education groups seeking public school 
system reform. 
 

The next step is for those groups to reach consensus on changes. 
 
"I do think there has been more and more agreement that the federal law should be 

transformed," said Claus von Zastrow, executive director of the Learning First 
Alliance, a partnership of 18 national education associations. "We think there has 
been too much micro-management and not enough building of capacity in schools." 
 

The law requires states to test students in reading and math in select grades from 
elementary through high school. By 2014, every student is expected to pass the 
tests that are developed by each state education department, a goal widely 
acknowledged as impossible. 

 
Schools are punished if not enough students pass the tests for several consecutive 
years. The entire faculty can be asked to reapply for their jobs, or school operations 

can be turned over to an independent operator or the state. 
 
As each year passes and the passing standards increase, more schools are being put 
into the "failing" category. According to data collected by the National Education 

Association, at least 15 percent of schools in most states did not meet standards last 
year, and in some states the percentages rose in recent years to 50 percent. 
 

Pressure is building to find a more precise way of focusing on the worst schools. 
 
Some argue that states should be able to take into account the improvement a 
school's students make on the tests. Instead of only measuring whether today's fifth-

graders have passed a test, schools might also be evaluated on how much those fifth 
graders knew at the end of fourth grade and whether they moved ahead by at least 
a year. That could help urban schools whose students may come to school years 
behind their counterparts in the suburbs. 

 
There is growing evidence that some states have made their tests easier, creating a 
disparity between standards among states. That disparity has led to a call for a 

national test and national standards. 
 
Education experts say states would resist a move by the federal government to 
dictate what is taught. National standards are more likely to develop as groups of 

states work to agree on what should be taught and tested. 
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Nancy Welburn, executive director of the National Association of State Boards of 
Education, said some states have already begun to build a coalition for a common 

standards movement. "Algebra in Maine is no different than algebra in New Mexico," 
she said. 
 
Lacking signs that the No Child Left Behind law will be revamped soon, some 

education groups are discussing whether to ask the Obama administration for 
regulatory changes to relieve problems in the original legislation. Those groups could 
raise the idea with key Obama advisers before he takes office, Jennings said. 
 

Obama may have more support for other education priorities, such as increasing 
funding for early childhood education, than for attacking the tangled problems of the 
law first, he said. 

 
One thing that everyone said is likely to disappear is the No Child Left Behind name 
itself. "It is so toxic," Jennings said. 
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BusinessWeek 

The science education myth 

12.07.08 

 
Vivek Wadhwa (Op Ed) 

 
Political leaders, tech executives, and academics often claim that the U.S. is falling 
behind in math and science education. They cite poor test results, declining 
international rankings, and decreasing enrollment in the hard sciences. They urge us 

to improve our education system and to graduate more engineers and scientists to 
keep pace with countries such as India and China.  
 

Yet a new report by the Urban Institute, a nonpartisan think tank, tells a different 
story. The report disproves many confident pronouncements about the alleged 
weaknesses and failures of the U.S. education system. This data will certainly be 
examined by both sides in the (BusinessWeek.com, 10/10/07). The argument by 

Microsoft (MSFT), Google (GOOG), Intel (INTC), and others is that there are not 
enough tech workers in the U.S.  
 

The authors of the report, the Urban Institute's Hal Salzman and Georgetown 
University professor Lindsay Lowell, show that math, science, and reading test scores 
at the primary and secondary level have increased over the past two decades, and 
U.S. students are now close to the top of international rankings. Perhaps just as 

surprising, the report finds that our education system actually produces more science 
and engineering graduates than the market demands.  
 
These findings go against what has been the dominant position about our education 

system and our science and engineering workforce. Consider reports on national 
competitiveness that policymakers often turn to, such reports as the 2005 by the 
National Academy of Sciences. This report says the U.S. is in dire straits because of 

poor math and science preparation. The report points to declining test scores, fewer 
students taking math and science courses, and low-quality curriculums and teacher 
preparation in K-12 education compared to other countries.  
 

The call has been taken up by some of the most prominent people in business and 
politics. Bill Gates, chairman of Microsoft, said at an education summit in 2005, 'In 
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the international competition to have the biggest and best supply of knowledge 
workers, America is falling behind.' President George W. Bush addressed the issue in 

his 2006 . 'We need to encourage children to take more math and science, and to 
make sure those courses are rigorous enough to compete with other nations,' he 
said. Salzman and Lowell found the reverse was true. Their report shows U.S. 
student performance has steadily improved over time in math, science, and reading. 

It also found enrollment in math and science courses is actually up. For example, in 
1982 high school graduates earned 2.6 math credits and 2.2 science credits on 
average. By 1998, the average number of credits increased to 3.5 math and 3.2 
science credits. The percent of students taking chemistry increased from 45% in 

1990 to 55% in 1996 and 60% in 2004. Scores in national tests such as the National 
Assessment of Educational Progress, the SAT, and the ACT have also shown 
increases in math scores over the past two decades.  

 
And the new report again went against the grain when it compared the U.S. to other 
countries. It found that over the past decade the U.S. has ranked a consistent 
second place in science. It also was far ahead of other nations in reading and literacy 

and other academic areas. In fact, the report found that the U.S. is one of only a few 
nations that has consistently shown improvement over time. 
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USA Today 

Study: Poverty dramatically affects children’s brains 

12.08.08 

 
Greg Toppo 
 

A new study finds that certain brain functions of some low-income 9- and 10-year-
olds pale in comparison with those of wealthy children and that the difference is 
almost equivalent to the damage from a stroke. 

 
"It is a similar pattern to what's seen in patients with strokes that have led to lesions 
in their prefrontal cortex," which controls higher-order thinking and problem solving, 
says lead researcher Mark Kishiyama, a cognitive psychologist at the University of 

California-Berkeley. "It suggests that in these kids, prefrontal function is reduced or 
disrupted in some way." 
 

The study adds to a growing body of evidence that shows how poverty afflicts 
children's brains. Researchers have long pointed to the ravages of malnutrition, 
stress, illiteracy and toxic environments in low-income children's lives. Research has 
shown that the neural systems of poor children develop differently from those of 

middle-class children, affecting language development and "executive function," or 
the ability to plan, remember details and pay attention in school. 
 
Such deficiencies are reversible through intensive intervention such as focused 

lessons and games that encourage children to think out loud or use executive 
function. 
 

"It's really important for neuroscientists to start to think about the effects of people's 
experiences on their brain function, and specifically about the effect of people's 
socioeconomic status," says Martha Farah, director of the Center for Cognitive 
Neuroscience at the University of Pennsylvania. 

 
Among the most studied: differences in language acquisition between low- and 
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middle-income children. The most famous study, from 1995, transcribed 
conversation between parents and children and found that by age 3, middle-class 

children had working vocabularies roughly twice the size of poor children's. 
 
For the new study, researchers used an electroencephalograph (EEG) to measure 
brain function of 26 children while they watched images flashing on a computer. The 

children pressed a button when a tilted triangle appeared. 
 
The researchers found a huge difference in the low-income children's ability to detect 
the tilted triangles and block out distractions — a key function of the prefrontal 

cortex. 
 
"It's just not functioning as efficiently as it could be, or as it should be," Kishiyama 

says. 
 
Though the effects of poverty are reversible, children need "incredibly intensive 
interventions to overcome this kind of difficulty," says Susan Neuman, an education 

professor at the University of Michigan. 
 
The study appears online in the Journal of Cognitive Neuroscience and will be 

published early next year. 
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The Washington Post 

Up close, Rhee’s image less clear 

12.08.08 

 

Bill Turque 
 
The Atlantic Monthly, the Wall Street Journal and the New York Times have 

chronicled her battles with the Washington Teachers' Union. The PBS "NewsHour" 
and "60 Minutes" have trailed her up and down school corridors. She can be seen at 
A-list gatherings, from Herbert Allen's annual Sun Valley, Idaho, retreat for corporate 
moguls to education summits hosted by Bill Gates and the Aspen Institute. 

 
Last week, on the cover of Time, D.C. Schools Chancellor Michelle A. Rhee cemented 
her status as the national standard-bearer of tough-minded, no-excuses urban 

school reform. She is photographed at the front of a classroom, stern-faced and 
clutching a broom, symbolizing her promise of sweeping change. 
 
For journalists and pundits who follow education, Rhee's narrative has elements that 

are irresistible. A slight, young Korean American woman with no big-city school 
leadership experience is plucked from the nonprofit world by a reform-minded mayor 
in June 2007 to fire bad teachers, face down their union and take on hidebound 
bureaucrats, all in the name of turning around a system with a legacy of failure. The 

stories are not uniformly glowing, but they generally depict Rhee as a gutsy, gritty 
agent of change driven to turn around the District's schools. 
 

"Michelle Rhee charged in as chancellor of the Washington, D.C., public schools 
wielding BlackBerrys and data -- and a giant axe," said the Atlantic's November 
issue. 
 

Closer to home, Rhee's media stardom has inspired a mix of praise, puzzlement and 
resentment. Boosters say her high profile can only help the District overhaul its 
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schools. Others see her pursuing a national platform for a message that is hostile to 
older, experienced teachers and partial to younger instructors from nontraditional 

training programs such as Teach for America, where she started her career. 
 
Dena Iverson, Rhee's spokeswoman, said in a statement that although the chancellor 
and Mayor Adrian M. Fenty (D) are "appreciative" of the national attention, their 

objectives are strictly local. 
 
"Their goal is simply to enact the changes that are necessary for the District to have 
first rate schools that serve our children well -- nothing more." 

 
In a meeting last week with Washington Post editors, Rhee said her high profile has 
enabled the District to obtain outside funding that might not be available otherwise. 

Rhee has reported securing $200 million in private foundation money for salary 
increases and other new programs, contingent on teachers approving her contract 
proposal linking pay and job security to performance. 
 

"The national attention has certainly been helpful in making the case to national 
funders that it is worth investing in D.C. education because we're not frittering 
around the edges," she said. 

 
Former D.C. Council member Kathy Patterson (D-Ward 3) said the spotlight buys 
Rhee more time and political capital to make difficult changes. 
 

"The biggest roadblock in reforming D.C. schools has been the churning of 
superintendents," said Patterson, now federal policy director for Pre-K Now, a group 
that advocates pre-kindergarten for all 3- and 4-year-olds. "Churning means reforms 
can't take hold. Rhee certainly has to accomplish something with her visibility, but it 

does buy her a degree of protection against quick removal that hasn't been the case 
for a long time." 
 

Chester E. Finn Jr., an assistant secretary of education in the Reagan administration 
who has watched numerous school reform efforts, said Rhee's media blitz will have 
negative consequences but is still a net plus. 
 

"It's probably helpful in a macro sense and disruptive of the slow, quiet micro work 
that she also needs to do. But to some extent, the former offsets the latter," said 
Finn, a senior fellow at the Hoover Institution and president of the Thomas B. 

Fordham Institute. "If you have a lot of clout in the larger world, you will get away 
with more in the local environment." 
 
Some parents, teachers and school activists said the combative, sometimes 

disdainful tone she has struck in the press has alienated constituencies she needs to 
mobilize if she hopes to turn the system around: teachers, parents and school 
principals. Cathy Reilly, head of the Senior High Alliance of Parents, Principals and 
Educators, called the use of a broom on the Time cover "disrespectful and 

denigrating." 
 
"I don't know what she was thinking," Reilly said. "I don't think sweeping things out 

is the way to go, and that way of relating to people metaphorically sends a message 
right down to the children." 
 
Margot Berkey, a schools advocate who supports Rhee's goals but questions her 

willingness to listen to opposing views, said the chancellor has a sour tone that is 
damaging. 
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"There seems to be a constant portrayal of the system as nothing but bad," said 

Berkey, whose daughter attends Woodrow Wilson High School. A passage in the 
Time story drew considerable buzz last week on local online discussion groups. 
 
Describing Rhee's unusual outspokenness for a school leader, Time reporter Amanda 

Ripley writes: 
 
Then she raises her chin and does what I come to recognize as her standard 
imitation of people she doesn't respect. Sometimes she uses this voice to imitate 

teachers; other times, politicians or parents. Never students. "People say, 'Well, you 
know, test scores don't take into account creativity and the love of learning,' " she 
says with a drippy, grating voice, lowering her eyelids halfway. Then she snaps back 

to herself. "I'm like, 'You know what? I don't give a crap.' Don't get me wrong. 
Creativity is good and whatever. But if the children don't know how to read, I don't 
care how creative you are. You're not doing your job." 
 

Iverson said the passage was inaccurate, but she would not elaborate. Ripley said 
the statements were recorded and that she knows of no inaccuracies. 
 

Kerry Silvia, a Cardozo High School social studies teacher, is co-founder of Teachers 
and Parents for Real Education Reform, a group that challenges Rhee's focus on 
firing teachers as a way to fix the system. Silvia said the wave of mostly admiring 
stories isn't justified when the District is plagued by crime-ridden, understaffed and 

under-equipped schools. 
 
"It glosses over the basic problems that still exist in DCPS, such as unfilled teaching 
positions and a lack of supplies and equipment. Why haven't these basic problems 

been fixed?" Silvia said in an e-mail. "Rhee's outright attack on teachers alienates 
those who have respect for the teaching profession and believe that people should be 
afforded basic due process rights." 

 
Rhee has actually taken pains to praise District teachers in her numerous national 
interviews. "I met a lot of educators who I think are absolutely heroic who are 
currently teaching in D.C. public schools," she told PBS's Charlie Rose this summer, 

for example. 
 
But teachers are rankled by two anecdotes she tells frequently. One is about a 

dedicated Anacostia High School instructor who quit last year because colleagues 
tried to discourage him from working long hours that were not required by the union 
contract. In the other, she describes a school visit in which she saw a classroom of 
productive and engaged students and a classroom where the teacher was trying to 

get the students' attention by turning the lights on and off. 
 
D.C. Council member Tommy Wells (D-Ward 6) said some of his council colleagues -- 
he would not say which ones -- were miffed by Rhee's failure in the Time piece to 

give them at least some credit for approving Fenty's takeover of the school system, 
which has set the stage for her reform efforts. 
 

For his part, he said he had no trouble with Rhee's prominence. 
 
"In D.C., we're used to being under the nation's microscope," he said, adding that he 
intended to buy a copy of the magazine. 

 
"I want to get it autographed," he said. 
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Rocky Mountain News 

DPS chief Bennet on short list for Obama education post 

12.08.08 

 
Nancy Mitchell 
 
The Newsweek columnist who broke the story of Barack Obama's presidency is 

betting on Denver Public Schools Superintendent Michael Bennet as the next U.S. 
Secretary of Education. 
 

"I have my money on Bennet," Jonathan Alter writes in the soon-to-be-printed Dec. 
15 issue. 
 
The others on Alter's short list are Chicago Public Schools Superintendent Arne 

Duncan and Paul Vallas, head of New Orleans' public schools. 
 
The usually accessible Bennet is being coy about the column. He declined to 

comment directly. 
 
"He told me he imagined his mom would probably renew her Newsweek 
subscription," said DPS spokesman Alex Sanchez. 

 
DPS board members have not been officially notified of any consideration, according 
to vice president Michelle Moss. But Denver Mayor John Hickenlooper said he isn't 
surprised. 

 
"He's the best superintendent of schools in America so I think it's obvious that he 
should be someone being considered," he said. "If there is someone who has a 

better set of skills and experience to run a large critical agency like that, I don't 
know who they are." 
 
The debate about Obama's potential education chief is picking up as his other 

Cabinet choices are being named. Friday, the Washington Post editorial staff and 
New York Times columnist David Brooks argued for a reformer, someone focused on 
results and supportive of merit pay and charter schools. 

 
But to run his education transition team, Obama picked someone from the more 
traditional camp, allied with teachers' unions. Stanford University Professor Linda 
Darling-Hammond also is in contention for the secretary's post. 

 
Bennet's strength may be his ability to straddle both camps, local education activists 
said Monday. 
 

"I see him as a pragmatist, not an ideologue," said Alexander Ooms, a founding 
board member of West Denver Preparatory Charter School. "You're not going to 
make everybody happy, but I don't think Bennet will make anybody pound the table 

and cry. Whereas I think Linda Darling-Hammond would." 
 
On the other side, aggressive reformers such as Joel Klein in New York City and 
Michelle Rhee in Washington, D.C., would too, said Ooms, who blogs for the 

education site, www.ednewscolorado.org. 
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Van Schoales, urban education officer for the Denver-based Piton Foundation, said 
Bennet is one of the few U.S. superintendents able to implement painful changes — 

such as school closures — and keep his job with an elected school board. 
 
Duncan, Klein and Rhee are reformers but they've acted under the protection of the 
mayors running their school districts. 

 
"It's important to have someone who can be articulate about what needs to happen," 
Schoales said, "but do it in a way that doesn't so alienate teachers and community 
folks." 

 
Bennet, who had little K-12 experience when he took over DPS, has informally 
advised Obama on education and is an avowed Obama supporter, donating the 

maximum $4,600 to his presidential campaign. 
 
And while Bennet would add geographic diversity to Obama's cabinet, he's no 
stranger to D.C. The Yale Law graduate served as counsel to the Deputy Attorney 

General for Clinton and his father, Douglas Bennet, was a diplomat for the State 
Department. 
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Houston Chronicle 

Obama may have trouble keeping education pledge 

12.08.08 

 

David S. Broder 
 

WASHINGTON — Of all the promises Barack Obama made during his campaign, none 
received more cheers and applause than his vow to make college more affordable 
and accessible for America's young people. 

 
This was obviously appealing to youths themselves, many of whom now find 
themselves, such as Barack and Michelle Obama did, burdened with debt when they 
finish their educations. But equally, it was attractive to parents and grandparents 

who worry about how the next generations in their families can afford the education 
that is essential to their future well-being. 
 

A report last week from a commission headed by Jim Hunt, the former governor of 
North Carolina, underlines how important Obama's pledge is — and how difficult it 
may be to attain his goals. 
 

Its bottom line: College has become increasingly unaffordable to millions of middle-
class and working-class Americans, and the rising barriers to campuses are costing 
the United States in the international competition for a trained work force. 
 

Here are a couple of the key findings from "Measuring Up 2008: The National Report 
Card on Higher Education," published by The National Center for Public Policy and 
Higher Education: 

 
Between 1982 and 2007, college tuition and fees rose three times as fast as median 
family income, after adjusting for inflation. In the past decade, there has been a 50 
percent increase in the number of undergraduate borrowers and a doubling in the 

inflation-adjusted total of students' debts. 
 



 

 

33

The affordability barrier to college is eroding America's standing in the world. Among 
Americans over 35 and under 64, the United States is second only to Canada in the 

percentage holding at least two-year degrees. But among those between 25 and 34, 
we lag not only behind Canada, but Japan, South Korea, New Zealand, Ireland, 
Belgium, Norway, France and Denmark. When it comes to college completion rates, 
we are 15th of 29 rated nations, barely above Mexico and Turkey. 

 
In an interview, Hunt warned that the trend threatens the U.S. economic future. It 
results in part from the stagnation of wages and family incomes in the past decade, 
and also from the severe inflation of college costs — worse even than the run-up in 

medical care. 
 
With Obama and a Democratic Congress, it is likely that help for students and their 

families will be on the way — to the extent that budget limitations and the need for 
big economic stimulus packages allow. 
 
But Hunt's message to those now sitting in the governors' chairs, as he did for so 

long, is that higher ed must become their priority as well. 
 
"We've gone through three stages," he told me. "First, states focused on K-12 and 

developed a standards-based approach to improving the performance of elementary 
and secondary schools. Then we turned to early childhood education and worked on 
universal kindergarten and pre-K programs. The next focus has to be on the 
colleges." 

 
With state budgets already under duress because of slumping revenues and rising 
Medicaid costs, Hunt said he realizes that it will be difficult this year to protect higher 
education's funding, let alone increase spending. 

 
But he said the report makes a powerful argument that the worst thing to do is to 
continue to raise tuition and fees, putting college beyond the reach of more and 

more families. 
 
"We have to look at productivity measures for college faculties," he said. "The course 
load may have to increase for some professors." 

 
That will not be popular with some of my friends at the University of Maryland and 
the University of Virginia. But when autoworkers are giving up — at least temporarily 

— some of their unemployment and health care benefits, academics may have to 
sacrifice as well. 
 
As Obama clearly recognizes, the education of the next generation is not something 

that can be squandered, if this nation is to have a decent future. 
 

Broder, a Pulitzer Prize-winning political reporter, writes a nationally syndicated 

column from Washington, D.C.  
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The Boston Globe 

Art’s power to teach 21st-century skills 

12.08.08 

 

Lisa Guisbond 
 
A recent report calling for Massachusetts schools to develop 21st-century skills is 
cause for both optimism and unease. The promise is that all children, no matter their 

ZIP code, will benefit from more expansive educational goals, including access to the 
arts. The concern is that the call to teach and assess more than a narrow set of 
academic skills will translate into a longer list of high-stakes hoops for teachers and 

students to jump through. 
 
Education leaders considering how to implement the state's 21st Century Skills Task 
Force's recommendations can look to an extraordinary local arts program for 

inspiration. Every summer, Brookline's Creative Arts at Park offers a vivid 
demonstration of art's power to teach, transform, and develop skills essential for 
success. Watching my son and his campmates perform "A Midsummer Night's 

Dream" last July, I thought there could be no better way to learn Shakespeare than 
to perform it. But this diverse group of young people did much more than memorize 
one act of a play in five weeks. They mastered a long list of skills, including 
collaboration, creativity, critical thinking, problem solving, and communication. 

 
According to the 21st Century Skills report, these are the competencies everyone will 
need to succeed as citizens and workers. These are the skills employers and colleges 
say are now severely lacking among high school graduates and entering students. 

 
The task force report wisely acknowledges that different tools are needed to assess 
such skills, including performance assessments like speeches, projects, and 

exhibitions. Clearly, multiple-choice tests with short written essays are not up to the 
task. But simply adding more kinds of exams to the current high-stakes system 
would be a mistake. To promote and assess 21st-century skills, Massachusetts needs 
to construct a balanced assessment system, as called for in the Education Reform 

Act. 
 
Some fear that moving beyond our current focus on high-stakes testing and toward 

multiple measures will mean lowered standards. This argument falsely assumes tests 
themselves are standards. The fact is that too many schools are now narrowly 
focused on preparing kids for tests, not educating the whole child. 
 

Nor is it true that students must first memorize some set of basics before they can 
engage in thinking and interacting with the world. To the contrary, cognitive science 
and the experiences of nations that score high on international assessments prove 
that students learn better when they are challenged to think and do, not simply 

memorize and repeat. Many students are engaged by arts instruction, and when 
students are engaged, their overall motivation to learn improves. 
 

Massachusetts needs a broader system with more emphasis on classroom-based and 
performance assessments. We need to make graduation decisions not by a series of 
separate hurdles but through an integrated approach that taps into our children's 
diversity of strengths and talents. The cost of such a system is modest and the 

payoffs large as better-educated students enter adulthood. 
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The Brookline arts program suggests how much could be gained by giving all 
students access to the kinds of opportunities usually reserved for rich kids. Wouldn't 

many children blossom given the chance to steep themselves in Shakespearean 
culture and language, as they must to put on a coherent performance? Wouldn't they 
benefit from collaborating and cooperating the way an ensemble cast must do? And 
wouldn't every child be challenged and grow as a result of all the problem-solving 

required to put on a play? 
 
Of course, schools should not be turned into theater camps. Quality academic 
instruction is essential. However, there's been little in my son's school experience to 

compare with the multidimensional growth I saw as a result of the challenge of 
playing Nick Bottom. Sadly, the more schools eliminate arts to spend more time 
boosting test scores, the more access to these experiences is restricted to children 

whose parents can afford to pay the added costs. 
 
It's time to expand our notion of education and extend the chance for these 
transformative experiences to all children. I'll be the first to shout "Bravo!" if that is 

a result of the 21st-century skills report. 
 

Lisa Guisbond is a policy analyst at FairTest and serves on the board of Citizens for 

Public Schools.   
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Associated Press 

Obama education pick sparks conflict 

12.08.08 

 

Libby Quaid 
 
WASHINGTON (AP) — President-elect Barack Obama has not signaled what he will 

do to fix the country's failing schools, but his choice of education secretary will say a 
lot about the policies he may pursue. 
 
Debate is simmering among Democrats over whom Obama should name. 

 
Teachers' unions, an influential segment of the party base, want an advocate for 
their members, someone like Obama adviser Linda Darling-Hammond, a Stanford 

University professor, or Inez Tenenbaum, the former state schools chief in South 
Carolina. 
 
Reform advocates want someone like New York schools chancellor Joel Klein, who 

wants teachers and schools held accountable for the performance of students. 
 
Thus far Obama has avoided taking sides, saying things that reassure the competing 
factions. Obama has said, for instance, that teacher pay should be tied to student 

achievement, which reformers like, but not solely based on test scores, which 
teachers like. 
 

"He's a wise man," said Indiana Sen. Evan Bayh, chuckling. "He left himself some 
room to maneuver." 
 
Bayh, a Democratic centrist who backed the No Child Left Behind law, thinks Obama 

will find a way to straddle the competing factions. "My strong impression of the 
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president-elect is he is pragmatic. He won't pick an ideologue. He won't pick a side in 
this fight." 

 
Even so, Bayh expects Obama to choose someone the unions can live with to carry 
out his education goals. 
 

"You probably don't get there by having an overt, in-your-face fight with classroom 
teachers," Bayh said. "That's going to take a lot of political capital and divert energy 
from other things." 
 

Can Obama make both sides happy? Not likely, said Republican Sen. Richard Burr of 
North Carolina. 
 

"I think it's almost an impossible pick to make and somebody not be upset," Burr 
said. "I'm not sure there's a candidate that bridges both divides." 
 
One candidate might fit the bill — Chicago schools chief Arne Duncan, who has spent 

seven years running the country's third-largest school district. 
 
Duncan is friendly with the president-elect, playing pickup basketball as well as 

touring schools with the former Illinois senator and fellow Harvard alumnus. Duncan 
visited Washington last week, stopping for coffee with outgoing Education Secretary 
Margaret Spellings, but he said the visit was purely social and had nothing to do with 
the Obama transition. 

 
Like Obama, Duncan has straddled both education factions, signing manifestos from 
each side earlier this year. 
 

The reform group likes Duncan's work in Chicago, where he has focused on 
improving struggling schools, closing those that fail and getting better teachers. 
 

And unlike Klein or Washington schools chief Michelle Rhee, Duncan has managed to 
avoid alienating the teachers' unions. 
 
"Arne Duncan actually reaches out and tries to do things in a collaborative way," said 

Randi Weingarten, head of the 1.4 million-member American Federation of Teachers. 
 
Weingarten also heads the New York teachers union, whose members felt demonized 

in their contract battles with Klein. The 3.2 million-member National Education 
Association shares their view. 
 
"Joel Klein is not someone we would be happy with as secretary of education," NEA 

lobbyist Joel Packer said. "I don't think Obama is going to pick someone who's going 
to be really divisive." 
 
Darling-Hammond, the Obama adviser who is heading his education transition team, 

is equally controversial. The reform group doesn't like her because of her criticism of 
No Child Left Behind and her early critique of Teach for America, which pairs college 
graduates with a school-in-need for two years, although she has since given the 

program credit for attracting talented teachers. 
 
Both unions have said they like the idea of Obama choosing a governor or former 
governor. There are many to choose from, including former Gov. Roy Barnes of 

Georgia. Kansas' Gov. Kathleen Sebelius, whose name had been floated for several 
Cabinet posts, announced over the weekend that she had removed herself from 



 

 

37

consideration from a Cabinet job in the Obama administration, citing Kansas' budget 
problems that need her attention. 

 
The names of former Mississippi Govs. Ray Mabus and Ronnie Musgrove have also 
surfaced; several people said Musgrove has talked to Democratic senators about the 
job, but he did not return a call from The Associated Press. 

 
The unions backed Obama's rival, Hillary Rodham Clinton, in the primary, but they 
spent millions of dollars supporting Obama in the general election against Republican 
Sen. John McCain. 

 
In the education debate, the competing sides break down over the degree to which 
teachers and schools should be held accountable for how kids are learning, and the 

role test scores should play in making that determination. 
 
At the heart of the dispute: No Child Left Behind, the law that has grown as 
unpopular as George W. Bush, the lame-duck president who championed it. 

 
The reform group agrees with the law's general principle of penalties for schools if 
test scores fail to improve. Although nearly everyone agrees the law has problems 

that need fixing. 
 
The union coalition says test scores aren't the only measure, and that factors far 
beyond the classroom affect how well kids learn.  
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ABC News 

Teachers show ingenuity in tough times 

12.09.08 

 

ABC News Staff 
 
As Budgets Fall Short, Education Rests On Teachers And Donors' Generosity 

 

Brenda Falk, a Spanish teacher at College Gardens Elementary in Rockville, Md., was 
supposed to get a 5 percent raise next year. But she's voting to give it up.  
 

"Each and every day when I see those 675 little kids, I make a difference to one or 
two of them. And I'm still going to make a difference next year no matter what my 
pay is," Falk said. "Am I going to cut back? Yes& because that's the smart thing to 
do. But am I going to be able to survive? Yes."  

 
Falk's decision, along with 22,000 fellow educators in Montgomery County, to give up 
the pay raise, is expected to save $89 million next year and avoid crowding 
classrooms in a district ranked among the nation's best.  

 
"We're adults. We should be working together in a transparent clear fashion with a 
common objective: helping every child get to the highest level we can possibly get 

them at,"said Jerry Weast, Montgomery County Public Schools superintendent.  
 
The teacher's union made the sacrifice in these tight economic times to minimize the 
economy's impact on the students' education and save jobs.  
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"Teachers for the most part are not happy about this, but they're realistic and look at 
the newspapers," said Doug Prouty, vice president of the Montgomery County 

Education Association. "They see what's going on in terms of the economy and the 
country and they realize this is an unfortunate step, but it's a step that we have to 
take."  
 

California Teacher Gets Creative 

 
The budget is so tight in the suburbs of San Diego that at Rancho Bernardo High 
School calculus teacher Tom Farber didn't have enough paper to give practice tests. 

Then a bus advertisement sparked an idea.  
 
"I said, you know, in the face of tough times, maybe I could do something similar in 

my classroom and advertise on my test," Farber said.  
 
The bottom of each of Farber's calculus quizzes features an inspirational message 
paid for by parents or local businesses. He's not happy about taking such desperate 

measures, but the average public school teacher already spends around $430 of 
their own money on supplies, according to the National Education Association.  
 

What To Do When Budgets Fall Short 

 
For New York's Nancy Shapiro, it's closer to $600 out of pocket to bring materials 
into her classroom. Though that's a hefty percentage of her salary, Shapiro says that 

she does it for the kids.  
 
"I think having a fish tank in the class is a beautiful thing. That came out of my 
pocket. That's $150," she said.  

 
Shapiro relies heavily on DonorsChoose.org, a Web site inspired by teacher's lounge 
gripe sessions. The nonprofit organization helps public school teachers find funding 

for classroom projects that are out of their limited budgets.  
 
Since the recession hit, more than 10,000 teachers have posted requests for pencils, 
books, chairs, even hand sanitizer. For a few dollars, donors get pictures of their gift 

in action with thank you notes from the kids.  
 
"One sixth grader wrote, 'Dear Donor, no one has ever given me a book before. So if 

you ever get in trouble, here's my address. Call me up. I want to return this favor,'" 
said Charles Best, founder of DonorsChoose.org.  
 
Even in the best of times, nobody goes into public education for the money. But 

more than ever, the fate of America's kids will depend on the generosity of strangers 
and the creativity of teachers. 
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Daily News (NY) 

Randi Weingarten enters Senate ring 

12.09.08 

 

Kenneth Lovett 
 

ALBANY - Gov. Paterson said he will consider longtime city teachers union President 
Randi Weingarten for the U.S. Senate seat being vacated by Hillary Clinton. 
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Paterson told the Daily News on Monday that Weingarten recently contacted him 

about the seat - fresh evidence that ambitious New York Democrats aren't about to 
clear out of the way for Caroline Kennedy.  
 
Rep. Carolyn Maloney (D-Manhattan), who has been the most outspoken about 

wanting the seat, announced that she had hired former longtime Paterson adviser 
Bill Lynch to help her.  
 
Paterson said Weingarten, who recently also became president of the American 

Federation of Teachers, told him "she won't run away" if Paterson calls on her.  
 
"She said, 'You know me well enough to know if you want me,'" Paterson said. "I 

thought she handled it very well."  
 
"We will consider her," he added.  
 

Weingarten, who would be the first openly gay U.S. senator, has ties to Paterson's 
father, Basil, a labor lawyer who has represented her union.  
 

In a statement, she said she is "very flattered and honored" to be mentioned. 
"However, I have a great new job that I am very engaged in," she added.  
 
Paterson said he met on Sunday night for 90 minutes with Sen. Chuck Schumer and 

Big Apple area Reps. Charles Rangel, Gregory Meeks and Nita Lowey for advice.  
 
Paterson said the group agreed he should choose someone with a strong work ethic 
who can help New York, particularly during the economic crisis.  

 
They also told him not to "get pushed into doing anything."  
 

Caroline Kennedy's name is dominating the news, but Paterson said the daughter of 
former President John F. Kennedy has not told him she definitely wants the job.  
If she is serious, he said, "It would be a viable candidacy."  
 

Kennedy has a direct line to President-elect Barack Obama, who on Sunday called 
her one of his "dearest friends" - which would seem to give her sway for helping New 
York.  

 
Paterson said another contender, state Attorney General Andrew Cuomo, has not 
formally asked that he be considered.  
 

"He indicated to me that he has some things he's working on," Paterson said. "He's 
not really sure if he could be available."  
 
Kerry Kennedy put in a plug for cousin Caroline yesterday - without mentioning 

Cuomo, her ex-husband.  
 
"I think Caroline would be just a tremendous senator" in the seat once held by 

Kerry's father, the late Sen. Robert F. Kennedy, Kerry Kennedy said. 
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Chicago Tribune 

Obama and schoolkids 

12.09.08 

 

Chicago Tribune Staff 
 
Barack Obama escaped a lengthy presidential campaign without betraying whether 
he wants to revolutionize the public education industry or merely wants to throw 

more money at it. 
 
Two warring camps—reformers who demand more accountable schools and 

defenders of the complacent status quo—each came away convinced that it had 
Obama's ear. He'll settle that bragging contest, perhaps this week, when he names 
his choice for education secretary. We urge him to select a bold agent of change—
even if doing so costs Chicago Public Schools the district's reform-minded CEO, Arne 

Duncan. 
 
Obama sent a strong message of change Sunday when he named retired Army Gen. 

Eric Shinseki, who clashed over Iraq policy with Secretary of Defense Donald 
Rumsfeld, to oversee veterans' affairs. And he'll send some sort of message—
encouraging or discouraging—when he picks his education secretary. That person 
won't dictate congressional policies or set federal funding levels. He or she will, 

though, oversee a bureaucracy with great power to establish and enforce priorities 
that affect how districts operate.  
 
The Bush administration exploited this post not only to help promote crucial No Child 

Left Behind legislation, but to follow up by making schools more accountable for how 
well their students do—or don't—learn. 
 

Will that emphasis on accountability now intensify? Or will it wither as opponents of 
dramatic change reclaim lost clout? President Bill Clinton skirted this underlying 
tension by giving lip service to reform while settling for such symbolic acts as 
promoting student uniforms to help ease discipline problems. 

 
A federal government backsliding to that plateau of faux change would condemn 
millions of U.S. students to more years in schools where the agenda often stresses 

preserving the job security of the adults who staff and manage them. In those 
schools, the needs of schoolkids come in second. 
 
Obama didn't hearten reformers this fall when, speaking with CNN, he listed 

education as his fifth priority issue (after the economy, energy independence, health 
care and tax cuts for the middle class). And his choice of Linda Darling-Hammond to 
lead a review of education policy for his transition team sparked fears that the 
Stanford prof—an establishment figure who dislikes such innovations as Teach for 

America—might be a serious candidate for education secretary. 
 
If Obama awards the post to Darling-Hammond or someone else reluctant to smash 

skulls, he'll be telegraphing that the education industry has succeeded in outlasting 
the Bush push for increasingly tough performance standards in schools. That would, 
though, be a message of gratitude to the teachers unions that contributed money 
and shoe leather to his election campaign. 
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We trust that Obama instead will make a statement for real improvement with a 
Shinseki-quality selection. One good option is Joel Klein, the reformer who heads 

New York City's schools and who opposes efforts to dilute accountability.  
 
Duncan would be an excellent and less controversial choice—and not because he and 
Obama are friends and basketball buddies. To the extent that Obama has spoken 

about reforms, he and Duncan largely see eye to eye: Both men have supported 
charter schools and paying teachers for performance. It's not clear, though, whether 
an Obama administration will venture into more drastic and absolutely necessary 
realms, such as urging districts to fire inept teachers more promptly and extend 

tenure protections to new teachers more cautiously. Duncan could grow into a voice 
for those improvements to help kids. 
 

How much reform does Obama want? Education Week, a newspaper that covers the 
industry, recently alluded to tensions over that question within his transition team. 
The easy way out would be for the president-elect to choose an innocuous nominee, 
perhaps former Mississippi Gov. Ray Mabus or a current governor such as Kathleen 

Sebelius of Kansas or Michael Easley of North Carolina. All three have education 
credentials. But none has a reputation for demanding whatever it would take to 
radically improve America's public schools. 

 
Barack Obama, who knows from his own story the value of an excellent education, 
needs to choose a secretary who will insist that every schoolchild have privileges 
akin to those he had. 

 
If making that happen costs Chicago the services of Arne Duncan, we'll wish him 
good fortune in making Obama's presidency mean real change for America's 
schoolkids. 
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San Francisco Chronicle 

Board to vote on tougher graduation standards 

12.09.08 

 

Jill Tucker 
 
Superintendent Carlos Garcia wants to increase high school graduation requirements 

to include the completion of the 15 college-preparatory courses required by the 
University of California and the California State University systems starting with San 
Francisco's class of 2014. 
 

The school board is expected to vote on the policy tonight. 
 
Garcia believes such a plan would result in dramatically higher rates of college-ready 
kids, regardless of ethnicity or income. 

 
And they're pointing south to San Jose as proof. Since 2002, San Jose district 
officials have required graduates to complete the course sequence - one of the few 

districts in the state to do so. 
 
"They've shown a way we can double the number of African American students 
graduating ready for college," San Francisco Associate Superintendent Francisca 

Sanchez told school board members recently. 
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And the numbers out of San Jose Unified are impressive. 
 

About 66 percent of its Class of 2008 graduated with the 15 so-called A-G courses 
and grades required for entrance to state universities.  
 
(The CSU and UC systems require students to earn a C or better in those classes 

while the district only requires a passing grade of D or better.)  
 
In San Francisco, 49 percent of the 2008 graduates completed the 15 courses with a 
C or better; statewide, the number drops to 35 percent. 

 
The statistics plunge even more for African American and Latino students. 
 

Less than one-third of Latino graduates complete the curriculum with a C or better in 
San Francisco, according to state Department of Education statistics. The number 
drops to about 1 in 5 for African American graduates. 
 

By comparison, 56 percent of white students and 59 percent of Asian American 
students complete the courses with a C or better. 
 

"How can we allow a statistic like this to exist in a great city like San Francisco?" he 
said, adding that it's time to adopt the new requirements. "We've talked these things 
to death." 
 

If the board adopts the policy, district staff would spend the next several months 
coming up with a plan to carry it out. That plan would need approval from the board. 
 

San Jose a model 

 
Implementation wouldn't be cheap or easy - as San Jose's experience has shown. 
 

Making A-G courses a graduation requirement would mean more - and more 
qualified - higher math teachers, more foreign language teachers and more remedial 
help for struggling students, including maybe Saturday school, after-school or other 
support. 

 
The Algebra II requirement is one of the biggest sticking points for students, 
according to San Jose school officials. 

 
The district also would need more and better science labs. In San Jose, that cost 
several million dollars. 
 

"It does cost more. There's no doubt," said Bill Erlendson, San Jose Unified assistant 
superintendent. "And you need more in those schools that need (help) the most." 
 
That's just the beginning. 

 
Cooperation is also needed from the students, teachers, administrators and the 
community in general.  

 
Principal Patricia Gray at Balboa High School likes the idea. 
 
"You know, I think it's a good thing to try," Gray said. "We pretty much do (A-G) 

now. We don't make anybody, but we strongly encourage everybody to do it." 
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Planning for exemptions 

 
The San Francisco district would also have to plan for students who need an 
exemption to the policy. 
 

That could include incoming high school transfer students, who wouldn't have time to 
complete the 15 courses, or some special education students. 
 
In San Jose, students can choose to pursue a career-technical curriculum, which 

doesn't require A-G courses, but does include high standards for graduation, 
Erlendson said. 
 

About 17 percent of San Jose's graduates participate in an alternative graduation 
plan and do not complete the A-G. 
 
In general, however, students there have stepped up to the challenge and say 

they're glad they are automatically placed on the college track, said Karen Fuqua, a 
spokeswoman for San Jose schools. 
 

"They say everybody should be like this," Fuqua said, citing student exit surveys. 
"They always say it's so unfair to track kids." 
 
It's important to note that the A-G requirement in San Jose doesn't mean students 

are CSU/UC eligible upon graduating; the universities also require an overall grade 
point average combined with sufficient college aptitude test scores. 
 
Critics worry that such academic standards would result in student failure, but 

studies show that the increased graduation requirements in the San Jose school 
district didn't result in a big change in the dropout rate or graduation rate. 
 

And yet, surprisingly, it didn't dramatically boost the number of kids who actually 
enrolled in college - at least not initially. 
 
"We brought them to the altar, but they didn't say, 'I do,' " Fuqua said. "It's such a 

cultural shift for so many of our families." 
 
The district has ramped up several programs all the way down to kindergarten to get 

families thinking about college, and early indicators show that it's beginning to work, 
Fuqua said. 
 
Some parents have said one of their concerns with Garcia's proposal is quality - they 

don't want college prep classes watered down. College-ready means really ready for 
college, not just a course transcript. 
 
"We're going to be very engaged in the implementation," said NTanya Lee, executive 

director for Coleman Advocates, a children and family advocacy group. 
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San Francisco Unified graduation requirements  

 

Subject Current 

requirements 

Proposed requirements with A-G 

classes* 

English  4 years 4 years 

History/social 

science  

3 years 2 years, including 1 year world 

history and 1 year of U.S. 

history (which can include 1 

semester of civics/American 

government) 

Math (college 

prep.)  

2 years 3 years, including algebra, 

geometry and Algebra II 

Science (college 

prep.)  

2 years, including 1 

year each of life 

and physical 

sciences 

2 years lab science, including 2 

of biology, chemistry or physics 

Visual or 
performing arts  

1 year 1 year 

World/foreign 

language  

1 year 2 years  

College prep. 

elective 

1 additional year 

math or science 

1 additional year from any category 

above 

Physical 

education  

2 years 2 years 

Health education  1 semester 1 semester 

College/career 

planning  

1 quarter 1 quarter 

Elective courses  6 yearlong courses 5 yearlong courses and 1 additional 
quarter 

Total credits 230 230 

*To count as an A-G requirement, the specific course offering must be designated as 

such and approved by the CSU/UC systems 
Source: San Francisco Unified School District  
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California students on the college track  

 

 Graduates 
2008 

Percentage of graduates completing A-G 
courses with a C grade or better 

Statewide 356,641 35 percent 

San Jose Unified 1,843 66 percent 

San Francisco 

Unified 

3,773 49 percent 

Oakland Unified 2,185 31 percent 

Los Angeles 
Unified 

28,545 47 percent 

Sacramento City 2,406 41 percent 

Source: California Department of Education  
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The New York Times 

Math gains reported for U.S. students 

12.10.08 

 

Sam Dillon 

 
American fourth- and eighth-grade students made solid achievement gains in math 
in recent years and in two states showed spectacular progress, an international 
survey of student achievement released on Tuesday found. Science performance was 

flat. 
 
The results showed that several Asian countries continued to outperform the United 
States greatly in science and math, subjects that are crucial to economic 

competitiveness and research. 
 
The survey, the Trends in International Mathematics and Science Study, or Timss, 

found that fourth-grade students in Hong Kong and eighth-grade students in Taiwan 
were the world’s top scorers in math, while Singapore dominated in science at both 
grade levels. 
 

“We were pleased to see improvements in math, and wished we’d seen more in 
science,” said Stuart Kerachsky, acting commissioner of the National Center for 
Education Statistics at the Education Department, which carried out an analysis of 

the performance of American students on the test. 
 
The latest Timss study, the world’s largest review of math and science achievement, 
involved testing a representative sample of students in each country in 2007, the 

first time the tests had been administered since 2003. The results included fourth-
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grade scores from 36 countries and eighth-grade scores from 48 countries. The tests 
cover subjects taught in all the participating countries, including algebra, chemistry, 

geometry and physics. 
 
The study is directed by the International Study Center at Boston College. 
 

Asia’s continuing dominance in math and science, first demonstrated in the 1990s, 
was especially apparent in the latest results, which showed rising percentages of 
high-scoring students there. 
 

Nearly half of eighth graders scored at the advanced level in math in Taiwan, Korea 
and Singapore, compared with 6 percent of American students. 
 

Comparing educational performance in the United States, a diverse country of 300 
million people with 50 state educational systems, with city-states like Singapore and 
Hong Kong, which have populations of 4.5 million and 6.9 million people, 
respectively, is a bit of apples and oranges. 

 
Still, experts said the Timss study again confirmed the tremendous gains those 
societies had made in just a few decades. 

 
“It was good to see that the United States has made some progress in math,” said 
Ina V. S. Mullis, co-director of the Boston College center, “but I was surprised by the 
magnitude of the gap between us and the highest performing Asian countries, and 

that should cause us some concern.” 
 
Students in Massachusetts and Minnesota, which participated in a special study that 
attributed a score to the states as if they were individual countries, also 

demonstrated stellar achievement, outperforming classmates in all but a handful of 
countries. 
 

In eighth-grade science, for instance, Massachusetts students, on average, scored 
higher than or equal to students in all countries but Singapore and Taiwan. 
 
And in Minnesota, which has worked to improve its math curriculum, the proportion 

of fourth-grade students performing at the advanced level jumped from 9 percent in 
1995 to 18 percent in 2007, a gain that was one of the world’s largest. 
 

But on average, the results showed several Asian countries increasing their 
dominance. 
 
In the fourth-grade math survey, scores in Hong Kong, Singapore, Taiwan, Japan, 

Kazakhstan, Russia, England and Latvia were higher than in the United States. 
 
Average scores were equal to the United States in the Netherlands, Lithuania, 
Germany and Denmark. Scores in 23 other countries were significantly lower. 
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The Washington Post 

Scores on science test causing concern in the U.S.  

12.10.08 

 

Maria Glod 
 
U.S. students are doing no better on an international science exam than they were in 
the mid-1990s, a performance plateau that leaves educators and policymakers 

worried about how schools are preparing students to compete in an increasingly 
global economy. 
 

Results of the Trends in International Mathematics and Science Study (TIMSS), 
released yesterday, show how fourth- and eighth-graders in the United States 
measure up to peers around the world. U.S. students showed gains in math in both 
grades. But average science performance, although still stronger than in many 

countries, has stagnated since 1995. 
 
Students in Singapore, Taiwan, Japan and Hong Kong outperformed U.S. fourth-

graders in science. The U.S. students had an average score of 539 on a 1,000-point 
scale, higher than their peers in 25 countries. 
 
In eighth grade, Singapore topped the list, with an average score of 567. Students in 

Taiwan, Japan, South Korea, England, Hungary and Russia were among those 
earning higher marks than their U.S. counterparts. The average score in the United 
States was 520. 
 

"We need to pay attention to the results. We're just static, and other countries are 
improving," said Francis Eberle, executive director of the Arlington County-based 
National Science Teachers Association. "Whether it's global warming, energy 

production or conservation or homeland security, people need to be able to 
understand enough to make decisions as a citizen." 
 
President-elect Barack Obama has promised to make math and science education a 

national priority. He said the federal government would work with states to improve 
science education, beginning in preschool, and he plans to establish a teaching 
scholarship program to recruit graduates with backgrounds in math and science. 

 
The TIMSS tests, administered every four years since 1995, were taken last year by 
a sampling of students in the United States and more than 50 other countries. In the 
United States, more than 20,000 students in nearly 500 public and private schools 

participated. 
 
U.S. students made notable strides in math. Since 1995, the average score among 
fourth-graders has jumped 11 points, to 529. But students in Hong Kong, Singapore, 

Taiwan, Japan, Russia and England were among those with a higher average. Hong 
Kong topped the list with an average score of 607. 
 

Eighth-graders also had a higher average score than in 1995 and bested 
counterparts in 37 countries. But they lagged behind peers in Taiwan, South Korea, 
Singapore, Hong Kong and Japan, among other places. 
 

Some educators and officials attribute the gains to a renewed focus on math 
education in recent years. The 2002 federal No Child Left Behind law requires schools 
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to administer annual math tests, with the goal of steadily improving performance. In 
2006, President Bush appointed a panel to recommend ways to ensure that students 

are prepared for algebra. 
 
Secretary of Education Margaret Spellings said the scores "reconfirm what we have 
long known: If we set high expectations, our children will rise to the challenge." She 

added that "flat science scores . . . remind us that we can't afford to be complacent." 
 
The benefits of tough standards and a focus on foundational skills were reflected in 
test score gains in Minnesota, according to William Schmidt, a Michigan State 

University professor who worked with Minnesota education officials. 
 
In 1995, before the state implemented math standards based on international 

benchmarks, Minnesota fourth-graders trailed peers across the country. But in the 
2007 TIMSS testing, Minnesota outpaced the nation and trailed only Hong Kong, 
Singapore, Taiwan and Japan. "It says, 'America you can do it, and the way to do it 
is to have coherent, focused and rigorous standards,' " Schmidt said. 

 
The scores led to renewed calls to bolster science and math in the nation's schools 
by increasing the ranks of well-prepared teachers and providing other support. 

 
"While it's good news that fourth-graders have made significant gains in math, it's 
troubling that our students are still behind their international peers in both math and 
science -- fields that are key to our country's economic vitality and competitiveness," 

said Rep. George Miller (D-Calif.), chairman of the House Education and Labor 
Committee. "It's increasingly clear that building a world-class education system that 
provides students with a strong foundation in math and science must be part of any 
meaningful long-term economic recovery strategy." 

 
Article 24          Top  

 

Education Week 

Bush impact on schools to outlive term 

12.10.08 

 

David J. Hoff 
 
NCLB Law Key Element of President’s Domestic Legacy 

 
George W. Bush entered the White House determined to change federal education 
policy.  
 

“Bipartisan education reform will be the cornerstone of my administration,” he wrote 
in the foreword to a 29-page document outlining his K-12 agenda, released five days 
after his 2001 inauguration.  
 

By the end of that year, President Bush had forged a bipartisan consensus around 
the No Child Left Behind Act, which he signed into law on Jan. 8, 2002. For the first 
time, states receiving federal K-12 education funding would be required to hold 

districts and schools accountable for the achievement of students, regardless of their 
income levels, special education status, or ethnic, racial, or native-language 
backgrounds.  
 

As Mr. Bush prepares to leave office Jan. 20, he is calling the NCLB law one of his 
most important domestic accomplishments.  
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“It focused the country’s attention on the fact that we had an achievement gap 

that—you know, white kids were reading better in the 4th grade than Latinos or 
African-American kids. And that’s unacceptable for America,” the president said in a 
Nov. 28 interview conducted by his sister Doro Bush Koch for an oral-history project.  
 

 “And the No Child Left Behind Act started holding people to account, and the 
achievement gap is narrowing,” Mr. Bush said, according to a transcript released by 
the White House.  
 

While many educators disagree with Mr. Bush about the success of the law, most 
observers say that his administration has had a greater impact on local schools than 
any since President Lyndon B. Johnson won passage of the Elementary and 

Secondary Education Act of 1965, the original version of what is now the NCLB law.  
 
President Bush “was the first one to set specific targets for the achievement of poor 
and minority kids in the basic subjects,” said Charles Barone, who helped draft the 

law as an aide to House Democrats. “People pay more attention to the education that 
poor and minority children are getting.”  
 

Focus Too Narrow?  

 
Yet the nearly 7-year-old law is unpopular, particularly among educators, who say 
that its accountability rules focus too narrowly on test scores, and that it doesn’t 

provide schools with enough money and other support needed to improve student 
achievement.  
 
 “Right now, the only accountability is for standardized-test scores,” said George 

Wood, the principal of Federal Hocking High School in Stewart, Ohio, and the 
executive director of the Forum for Education and Democracy. That coalition of 
researchers and educators is trying to eliminate use of standardized tests in 

accountability decisions.  
 
The NCLB law’s accountability system is so focused on improving test scores in 
reading and mathematics, Mr. Wood said, that schools have responded by narrowing 

what they teach to what’s measured on those tests, which often are low-level skills 
in those subjects.  
 

Despite the flaws in such tests, the test-score data have alerted the public that not 
all schools are successfully educating students, said Michael J. Petrilli, the vice 
president of national programs and policy for the Thomas B. Fordham Institute, a 
Washington think tank dedicated to education policy.  

 
“What No Child Left Behind has done is, it has created a sense of urgency at the local 
level,” said Mr. Petrilli, who served as a political appointee in the U.S. Department of 
Education from 2001 to 2005.  

 
Because the law’s accountability system has identified struggling schools, it has 
encouraged local officials to add charter schools, attempt new ways of recruiting and 

rewarding teachers, and other efforts that they believe will improve achievement, 
Mr. Petrilli said.  
 
But the law has overreached, he added, because it assumed that the federal 

government could be instrumental in turning around low-performing schools.  
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Domestic Priority  

 
The most pressing issues of President Bush’s tenure have been the post-Sept. 11, 
2001, fight against terrorism, the wars in Afghanistan and Iraq, and the financial-
sector crisis and current economic recession. But one of his first priorities in 2001 

was to improve schools.  
 
Five days after taking office, he invited four leaders of the congressional education 
committees to the White House to discuss the topic and release an outline of his plan 

to reauthorize the ESEA and rename it the No Child Left Behind Act.  
 
“It was remarkable that [early on] he was putting his attention on education,” said 

Christopher T. Cross, a educational consultant based in Danville, Calif., who was an 
assistant U.S. secretary of education under President George H.W. Bush. “That gave 
him leverage from that day on.”  
 

The younger President Bush’s desire to address schools was no surprise. Throughout 
the 2000 campaign, he had emphasized his education plan, which was modeled after 
the testing-and-accountability measures crafted on his watch as governor of Texas in 

1995.  
 
In his proposal, Mr. Bush embraced the notion that the federal government should 
require states to set academic standards, create assessments to measure students’ 

knowledge and abilities, and hold schools accountable for improving student 
achievement based on those test scores.  
 
Building on the previous version of the ESEA, passed in 1994 and signed by 

President Bill Clinton, the new Bush administration proposed to expand the amount 
of testing—in reading and mathematics—from three times in a student’s career to 
every year in grades 3-8 and once during high school.  

 
Going further than the 1994 law, the administration wanted to require schools to 
report test scores broken down by students’ income levels, race, ethnicity, and 
factors such as their disability status and whether they were English-language 

learners.  
 
The administration also proposed requiring states and districts to offer public school 

choice or free tutoring to students in schools that did not meet achievement goals.  
 
President Bush and his appointees have often referred to what he calls the “soft 
bigotry of low expectations” in advocating the need for disaggregated data that show 

the academic shortcomings of disadvantaged students.  
 
“Before ‘the soft bigotry of low expectations’ became part of the political landscape, 
most citizens admitted [the achievement gap] was a problem, shrugged their 

shoulders, and walked away,” said Eugene W. Hickok, who served as deputy 
secretary of education during President Bush’s first term.  
 

While all of the president’s proposals built on pieces of the 1994 version of the ESEA, 
congressional Republicans never embraced the standards-and-accountability 
provisions in the Clinton-era legislation.  
 

“Nobody would have thought” that a conservative Republican would lead the 
expansion of federal influence over K-12 schools, Mr. Cross said.  
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But Mr. Bush’s experience as Texas governor had convinced him that the standards-

and-accountability model should be replicated throughout the country, and that 
schools should be held accountable for improving the achievement of children from 
all backgrounds.  
 

“Democrats were willing to go along [with the Bush proposals], and it was Bush’s job 
to bring along the Republicans,” said Jack Jennings, the president of the Center on 
Education Policy, a Washington-based research and advocacy group that has tracked 
the law’s implementation, and a former longtime aide to House Democrats.  

 

Democratic Partners  

 

As President Bush said in the January 2001 blueprint for the NCLB law, he wanted 
his education bill to be a bipartisan effort.  
 
Starting with the event on his fifth day in office, he met several times with the 

Republican and Democratic leaders of the Senate and House education committees.  
 
Shortly after the Sept. 11 terrorist attacks in New York City and Washington, the 

president invited congressional education leaders to the White House to reinvigorate 
negotiations on the NCLB bill.  
 
The Democrats’ involvement added key components to the law, particularly around 

accountability.  
 
“There was a feeling in the room—and it was bipartisan, no doubt about it—that we 
needed to be tougher,” said Sandy Kress, an Austin, Texas-based lawyer and 

lobbyist who worked as an unpaid White House adviser helping to get the NCLB law 
through Congress.  
 

Rep. George Miller of California, the senior House Democrat on education issues in 
2001 and now the chairman of the Education and Labor Committee, was “as hawkish 
about this as anyone at the table,” Mr. Kress said. “Any sign of softness and he was 
on you.”  

 
The final version of the NCLB law required schools to meet achievement targets in 
every designated subgroup of students. Under the law, a school fails to make 

adequate yearly progress—a central measure of performance—if any subgroup fails 
to reach the achievement goals set by its state.  
 
Under President Bush’s original plan, test data for each subgroup would have been 

reported to the public, but only the results for low-income students would have been 
used for accountability purposes.  
 
The legislation also added the goal that all students would be proficient in reading 

and math by the end of the 2013-14 school year—an element that wasn’t in the 
White House’s original plan.  
 

The alliance with Democrats became strained, however, over the president’s 
proposals for funding the law. The dollar figures appropriated for the NCLB law’s Title 
I program for disadvantaged students grew quickly in the two fiscal years after 
President Bush signed the legislation.  
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On the law’s second anniversary, in January 2004, Rep. Miller, Sen. Edward M. 
Kennedy of Massachusetts, and eight other Democratic senators sent a letter to 

then-Secretary of Education Rod Paige saying the law had been underfunded by $7.5 
billion in fiscal 2003.  
 
“Underfunding by such a drastic amount undermines not only successful 

implementation, but the very spirit of the law,” the letter said.  
 

Making It Work  

 

It took the first year of President Bush’s administration to get the NCLB law through 
Congress. Implementing the law over the next seven years was more difficult.  
 

From Mr. Bush’s signing of the measure in 2002 through the 2004 election, the 
administration strictly enforced the law’s rules, denying states’ requests to reduce 
the number of grades in which they had to assess students and turning down 
requests to ease the potential accountability sanctions.  

 
The idea was to send a message to states that they wouldn’t be able to avoid the 
law’s goal that the achievement of all students would increase on a pace necessary 

so that all would be proficient by the end of the 2013-14 school year, Mr. Hickok 
said. Part of the reason for the inflexibility, Secretary of Education Margaret Spellings 
said, was that states didn’t have the data or the technical expertise to pursue 
accountability programs that differed from the law’s method of comparing one year’s 

cohort of students against the previous year’s.  
 
“We couldn’t do growth models and graduate-level accountability,” said Ms. 
Spellings, who was President Bush’s domestic-policy adviser during his first term and 

played an oversight role in the law’s early implementation.  
 
Shortly after Ms. Spellings became education secretary in 2005, she launched a 

series of efforts intended to reduce states’ burdens under the law.  
 
Those efforts included creating a pilot project to let some states make accountability 
decisions based on the year-to-year growth of student achievement—so-called 

“growth models”—and to create alternative assessments for a wider population of 
students with disabilities.  
 

But Ms. Spellings refused to approve proposals that would have delayed the target 
for achieving 100 percent proficiency, and she stood fast on requirements for 
disaggregating achievement data.  
 

With those requirements in place, educators continue to feel pressure to reach goals 
that most consider unattainable. That pressure has led to the widespread 
unpopularity of the law itself, even though polls suggest the public supports the 
premise that schools be held accountable.  

 
“There could’ve been more done to make it clear to educators that the law was not 
out to get them,” said Mr. Petrilli of the Fordham Institute.  

 

What’s Next?  

 
The Bush legacy on education won’t be complete until Congress decides on the NCLB 

law’s future.  
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The backlash against the law may lead to major changes when Congress finally 
revisits it. Lawmakers were scheduled to reauthorize the law in 2007 but were 

unable to do so before the presidential-election campaign revved up.  
 
Rep. Miller, the California congressman who is one of the law’s architects, said last 
year that its accountability and other rules are too rigid and don’t always fairly 

assess schools.  
 
President-elect Barack Obama has endorsed the law’s goals and its use of testing. 
But he also has said he wants to improve the quality of testing and change the law’s 

focus to reward good schools rather than target low-performing ones.  
 
The law could be in for major changes. The Democratic majorities in the incoming 

111th Congress may back away from much of the NCLB law’s testing and 
accountability rules, mostly because they’re associated with an unpopular president, 
said Maris A. Vinovskis, a professor of history at the University of Michigan in Ann 
Arbor and the author of a new book on the history of national education policy since 

the 1983 report A Nation at Risk.  
 
“The story isn’t going to be written until the new Congress meets,” Mr. Vinovskis 

said.  
 
Although the law certainly will change, members of Congress are unlikely to abandon 
the federal government’s role in school accountability, Mr. Vinovskis and others said.  

 
“The rhetorical emphasis on accountability will remain,” said Mr. Hickok, who is now 
a senior policy director for Dutko Worldwide, a Washington-based lobbying firm. 
“They would have a difficult time walking away from accountability.”  

 
Article 25          Top  

 

Education Week 

As Obama panel studies Education Dept., search for secretary continues 

12.10.08 

 

David J. Hoff and Alyson Klein 
 
One month after the election, neither President-elect Barack Obama nor his 

transition team had given any serious indication about who might be the next U.S. 
secretary of education.  
 
Even before the election, observers said Arne Duncan, the chief executive officer of 

the Chicago public schools, would be an obvious candidate to take the job in an 
Obama administration, given his work over the past seven years as the top public 
school official in Mr. Obama’s hometown and his personal relationship with the 
president-elect.  

 
Mr. Duncan met with Secretary of Education Margaret Spellings in Washington last 
week. The purpose of the meeting was to discuss Ms. Spellings’ planned visit to 

Chicago on Dec. 11, according to sources familiar with the meeting. But the sight of 
Mr. Duncan entering the Department of Education fanned speculation in what is 
always a rumor-rampant process.  
 

Other potential candidates for education secretary include several current or former 
governors.  
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The appointment of Ray Mabus, a former governor of Mississippi, to the Obama 

education transition team led some observers to believe that Mr. Mabus, who 
endorsed Mr. Obama’s presidential bid in May 2007, may be seeking the top 
education post. During his one term as governor, from 1988 to 1992, Mr. Mabus led 
a statewide school reform effort, which included raising teacher salaries.  

 
Kansas Gov. Kathleen Sebelius, a former chairwoman of the Education Commission 
of the States, and North Carolina Gov. Michael F. Easley, both Democrats, have also 
been mentioned as potential education secretaries.  

 
Stanford University education professor Linda Darling-Hammond, who is leading a 
review of federal education policy for the Obama transition team, also is considered a 

candidate for the job.  
 
Although almost all the candidates discussed are Democrats, John Podesta, who is 
managing the transition effort, said in a recent TV interview that President-elect 

Obama would appoint several Republicans to his Cabinet. Of the six Cabinet 
nominees announced by last week, only Robert M. Gates, whom Mr. Obama intends 
to retain from the Bush administration as secretary of defense, is a Republican.  

 
The desire to be bipartisan may lead to a surprise GOP candidate. Former Secretary 
of State Colin L. Powell is the only Republican who has been mentioned as a potential 
secretary of education.  

 

Diverse Advisers  

 
Although there’s been little hint of who might be named to the top Education 

Department job, the transition has released a list of the advisers who are serving on 
a panel charged with helping to develop education policy for the new administration. 
That team is headed by Ms. Darling-Hammond.  

 
Thomas Toch, a co-director of Education Sector, a think tank in Washington, said 
there has been “tension between different generations of reformers” working in the 
Obama transition. But he said the differences are not fundamental.  

 
“They all believe in incentivizing the public school system to perform better,” Mr. 
Toch said.  

 
Like the advisers who helped Mr. Obama form his education platform during the 
campaign, the policy-group members represent a range of perspectives and 
backgrounds.  

 
For instance, Geri Palast is considered an expert on school finance issues. She was 
an assistant secretary of labor under President Bill Clinton and now leads the New 
York City-based Campaign for Fiscal Equity, which successfully fought a long legal 

battle to win more money for the state’s schools.  
 
Another adviser, Robert Gordon, has worked on school finance issues for the roughly 

1 million-student New York City school system, and has helped the district’s 
chancellor, Joel I. Klein, with human-capital initiatives. Mr. Gordon was an adviser to 
Sen. John Kerry’s 2004 presidential campaign and is now a senior fellow at the 
Center for American Progress, a think tank in Washington led by Mr. Podesta.  

 
Meanwhile, the transition team expanded its outreach to education groups last week.  
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On Dec. 2, several members of Mr. Obama’s education transition team, including Ms. 

Darling-Hammond, met with the Learning First Alliance, which includes major 
education groups representing teachers, school board members, and school 
executives.  
 

John Musso, the executive director of the Association of School Business Officials 
International, who attended the meeting, said the group talked about many issues, 
including federal education aid and how the economy is affecting schools.  
 

“Many of us felt like there was, for the first time, actually collaboration on the part of 
the [incoming] administration,” Mr. Musso said.  
 

Staff Writer Michele McNeil contributed to this report.  
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San Francisco Chronicle 

S.F. to require college prep work to graduate 

12.10.08 

 
Jill Tucker 
 
San Francisco -- Attention all San Francisco seventh-graders: Study hard now 

because high school is going to be a lot harder by the time you get there. 
 
The city's school board voted Tuesday night to require students starting with the 
class of 2014 to pass 15 college preparatory courses in order to graduate. 

 
The new policy puts every child on the college track, ensuring teenagers take the so-
called A-G courses needed to get into the University of California or California State 

University. 
 
District Superintendent Carlos Garcia proposed the policy, saying it's imperative 
students leave school with every door open and every option available to them. 

 
Going to college "should be a student's choice, not a failure on our part to prepare 
our students," Garcia said when the policy was first proposed two weeks ago. 

 
Only a handful of California districts have approved similar policies, and most are still 
working on implementation. San Jose Unified is the only urban district where the 
requirement is in place for current graduates. 

 
San Francisco district officials will now develop an implementation plan, which the 
school board expects to consider later in the school year. Implementation will require 
the district to offer more science labs and hire more foreign language teachers and 

advanced math teachers, increase student remediation and more. They'll also have 
to figure out where the money will come from to fund it all. 
 

The board Tuesday also approved a policy to open up advanced placement and 
honors courses to any student who wants to enroll. Currently, each high school has a 
different system for determining who is placed in those classes. 
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In a third related vote, the board gave the go-ahead to officials to create new ways 
for students to earn course credit, including online courses, independent study and 

life experience, among others. 
 
All of that would also require more time and money, but district officials say it will be 
worth it. 

 
"The way our system is now, if you're failing in Algebra I during the fall semester, 
you will have to wait until next year to take the course over and make up the 
coursework," said Margaret Chiu, assistant superintendent of high schools. "By 

creating greater flexibility in programming, we can help students catch up in a timely 
manner and prevent more students from dropping out." 
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Video games to get kids reading 

12.11.08 

 

John Berman 

 
New Book Series Teams With Video Games to Encourage Reading 

 
There's a battle raging for kids' eyes and time as books struggle to keep up with the 

digital world. But Scholastic, the nation's largest publisher of children's books, has 
decided that when it comes to video games, if you can't beat them, join them.  
 
"We want to go where the kids live," said David Levithan, executive editorial director 

of multimedia publishing at Scholastic.  
 
The number of kids reading for pleasure has dropped over the last 20 years, with 

more and more kids going online for entertainment every day, according to the Kids 
and Family Reading Report.  
 
With these trends in mind, Scholastic has developed a new book series, called "The 

39 Clues," which is linked to a Web-based video game. Kids need information from 
the books to advance in the game. Developers hope the game will encourage kids to 
pick up their handy paperbacks.  

Many kids are receptive to the idea.  
 
"Internet and books go together," one fourth-grader from New York said. "It's like a 
combination. You like books and you like Internet and you combine them, and you 

like both."  
 
But some educators have their doubts. They worry that the games, with images and 
interaction, might sate the void that children have always filled with imagination.  

 
"If students rely just on using games and online tools, and they believe that is the 
only way they're going to learn or have fun, then they will be less inclined to pick up 

a book," said Becky Pringle, of the National Education Association.  
 
"39 Clues" author Gordon Korman argues that partnering with a video game is not 
like sleeping with the enemy.  
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"That's really not the enemy," he said. "I mean, that's like my ally in the fight to get 
kids really, really hooked on books."  

 

Teachers Use Games to Bring Books to Life 

 
Libraries around the country are now carrying video games, and some schools have 

embraced the multimedia concept behind "The 39 Clues."  
 
Suzanne Gabrielson, a fourth-grade teacher at P.S. 135 in New York, has brought 
the games into her classroom.  

 
"I know they are all interested in playing computer games, because that's what they 
do every day," she said. "If we can -- if they can interact both things, I think that 

would really improve their reading level and interest."  
 
Hal Lanse, an education specialist, said there are ways that parents and teachers can 
help kids build a connection between reading and video games.  

 
"Have a family-reading hour every week where you read aloud a chapter from the 
book, and then play the game together," he said. "Discuss similarities and changes in 

central characters as they appear in the books and videos."  
 
Skeptics say that merging the gaming and reading worlds will only keep kids glued to 
their computers. But many believe it's a step in the right direction for literacy and 

bringing books to life.  
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Need help with class? YouTube videos await 

12.11.08 

 

Rasha Madkour 
 
MIAMI (AP) — When University of Central Florida junior Nicole Nissim got stumped in 

trigonometry, she checked out what was showing on YouTube. 
 
Nissim typically scours the video-sharing Web site for clips of bands and comedy 

skits. But this time she wasn't there to procrastinate on her homework. It turned out 
YouTube was also full of math videos. After watching a couple, the psychology major 
says, she finally understood trig equations and how to make graphs. 
 

"I was able to watch them at my own pace and if I didn't get a concept, I could 
easily rewind it," Nissim says. "It was a lot clearer once I watched the video." 
 
YouTube is perhaps best known for its cavalcade of homemade performances and TV 

clips, but many people like Nissim are turning to it for free tutoring in math, science 
and other complicated subjects. 
 

Math videos won't rival the millions of hits garnered by laughing babies, but a 
YouTube tutorial on calculus integrals has been watched almost 50,000 times in the 
past year.  
Others on angular velocity and harmonic motion have gotten more than 10,000 

views each. 
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The videos are appealing for several reasons, says Kim Gregson, an Ithaca College 
professor of new media. Students come to the videos when they're ready to study 

and fully awake — not always the case for 8 a.m. calculus classes. And they can 
watch the videos as many times as they need until they understand. 
 
Viewer comments reflect that. On tutorials posted to YouTube by the not-for-profit 

Khan Academy, for example, reactions include: "Now why couldn't my calc instructor 
explain it that simply?" and "I was just about to leave my physics course. You saved 
me." One viewer went as far as to declare to the man behind the videos: "You are 
god of mathematics!!!" 

 
What's creator Salman Khan's trick? Keeping it simple, he says. He takes a laid-back 
approach, focuses on a single concept and keeps the videos to a digestible 10 

minutes. He says he purposely did not create clips featuring himself standing at a 
whiteboard. He wanted something more akin to sitting next to someone and working 
out a problem on a sheet of paper. He uses the low-tech Microsoft Paint sketching 
software, with a black background and brightly colored lines and equations as he 

works through his explanations. 
 
"If you're watching a guy do a problem (while) thinking out loud, I think people find 

that more valuable and not as daunting," says Khan, a California hedge fund 
manager by day and math geek by night. 
 
Educated at Harvard and the Massachusetts Institute of Technology, Khan developed 

his tutoring hobby when a younger cousin was having trouble with sixth-grade math. 
As word of his knack for teaching spread among relatives and family friends, Khan 
got tired of explaining the same things over and over, so he created videos and 
posted them on YouTube. He formed the Khan Academy, currently a one-man show, 

with the long-term goal of starting a school that uses technology to customize 
learning for students. 
 

Khan's video clips have developed a following far beyond that immediate circle of 
relatives and friends, and now he gets dozens of e-mails a week from around the 
world — including requests for videos on specific topics and help solving particular 
problems. He now claims about 600 videos on subjects spanning math, physics and 

even the tanking economy. 
 
Khan says the heartfelt feedback motivates him to keep churning out the clips, which 

he works on for about three hours a night. 
 
University of Miami education professor Walter Secada, who specializes in how math 
is taught, praises Khan's personable style. But while Secada says the Khan videos he 

reviewed are accurate, he's concerned about how Khan uses an example to define a 
term, rather than defining the term more generally. Secada says he can envision 
some students becoming confused when having to apply a concept to a different 
example. 

 
"It may seem like a small point but it lays a foundation for later problems," Secada 
says. "That's the strength and the weakness of this. In an eight-minute video, you 

can only do so much." 
 
YouTube's potential for instruction is one reason Internet search leader Google Inc. 
bought the video site for $1.76 billion two years ago. Google founders Sergey Brin 

and Larry Page realized that certain search requests could be better fulfilled with 
how-to videos than with written explanations. But they didn't have a good way of 
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filling that need until YouTube landed in their laps. Now Google includes YouTube 
videos when it delivers search results. 

 
Not all tutoring videos on YouTube are created equal, however. 
 
Central Florida sophomore Jacqueline Boehme found that out quickly when perusing 

biology clips. Some had poor video quality and were blurry or too small. 
 
"There are definitely some that are better than others, so it's always useful to look at 
a few," says Boehme, who has looked up videos that explain processes like protein 

synthesis. Boehme says the 3-D representations have helped her conceptualize what 
she's learning in class. 
 

Secada would like to see math faculty incorporate some videos in their teaching, or 
recommend clips that have been vetted. He cautions students not to depend solely 
on what they find online. 
 

"There's a point at which kids do need to double-check with their textbook" and 
professor, Secada says. "Before you need to quote this in your test, you need to look 
at this and check if it's right."  

 

On the Net: 

Khan's clips: http://www.youtube.com/user/khanacademy?ob4 
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K-12 schools slashing costs 

12.11.08 

 

Anne Marie Chaker 

 
As state governors warn of significant shortfalls in their budgets, many schools 
districts are facing the biggest cutbacks they've seen in decades. And in some cases, 
they're already slashing. 

 
In Virginia, the Fairfax County school district is considering everything from 
increasing class sizes to eliminating certain high-school sports starting next fall. In 

Florida, the  
Broward County School District is looking at thousands of layoffs and eliminating 
certain courses and activities. The Seattle School District is even considering 
shuttering certain schools. This year, the Los Angeles Unified School District has 

already reduced 600 administrative jobs at headquarters and delayed textbook 
purchases. 
 
These moves have fired up parents. Julie Jackson, the parent of a fourth-grader at 

Kettering Elementary School in Long Beach, Calif., says parents there have for 
several years been raising money for salaries, supplies and programs that the state 
should be paying for in the first place. She and other parents are petitioning the 

governor and members of the state legislature to stop any further cuts. "The parents 
are now at a breaking point," the petition states. 
 
Among the forces behind the shortfalls: Job losses are cutting into state income-tax 

revenue; the erosion of home values is hurting property-tax revenue; and the drop 
in consumer spending reduces revenue from sales tax. As a result, 37 states are 
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projecting midyear shortfalls this fiscal year, according to a survey by the Center on 
Budget and Policy Priorities. That is compared with only seven a year ago. Based on 

how things are going, the center estimates that total state budget gaps for next 
fiscal year will likely be around $100 billion, almost 10 times what it was last fiscal 
year, according to Elizabeth McNichol, senior fellow at the Washington D.C.-based 
center. 

 

Reminded of the '80s 

 
"It's catastrophic," says Broward County superintendent James Notter, who says the 

current fiscal situation reminds him of the mid-1980s, when he was an administrator 
in a western New York district that was experiencing a major industrial 
retrenchment. 

 
In New York, Gov. David A. Paterson announced last month a two-year, $5.2 billion 
deficit-reduction plan aimed at eliminating a $1.5 billion current-year shortfall, 
including an $800 million reduction to schools. More recently, the governor assured 

schools that such cuts would take place next year rather than in the current one, 
which he added will mean "deeper declines in funding" for schools in 2009-10. 
 

But at least one district isn't waiting. The superintendent in the Fayetteville-Manlius 
School District near Syracuse, N.Y., imposed a spending freeze on anything other 
than what may compromise the health and safety of students and teachers, such as 
purchasing new fire extinguishers. "But if it were new uniforms for a team, that 

would be something we would hold off. Or if a position is vacated, we'll study 
whether it would be filled," says Superintendent Corliss Kaiser. "We're scrutinizing 
everything." 
 

Similarly, school districts in California may be faced with midyear cuts as well. 
California faces a revenue shortfall of $11.2 billion this year, which Gov. Arnold 
Schwarzenegger proposes to rein in partly through reductions in various 2008-09 

program costs. One of them: A $2.5 billion reduction to schools. 
 
With 700,000 students, the Los Angeles Unified School District says that a $2.5 
billion cut next year would force at least $200 million in trims over the coming 

months. Megan Reilly, chief financial officer of the district, says that's already on top 
of a $427 million reduction taken since the beginning of the school year, which 
included cutbacks to class-size reduction programs and teacher training. "Children 

are in classes and teachers are on contracts," Ms. Reilly says. "We're in full 
operation, so it's very disruptive to take cuts in the middle of the year." 
 
Before, she says, cuts were made with the intent to "preserve the classroom as 

much as possible." But the way economists are predicting a long recession, she says, 
it appears likely that future years will mean increasing class sizes and laying off 
thousands for 2009-10. 
 

Elsewhere in California, the Long Beach Unified School District implemented a hiring 
freeze this year to brace for a potential $40 million midyear cut -- 5% of the current 
budget. After five years of budget cuts totaling $90 million, "a cut of that magnitude 

is unbelievable" says Superintendent Chris Steinhauser. So he implemented a hiring 
freeze that meant district employees who leave aren't replaced. Substitutes fill in for 
regular teachers, and schools have to make do with fewer employees, from 
classroom aides to custodians. 

 

Part-Time Principal 
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At Madison Elementary, a principal who left to take another job was replaced by a 

staffer from the district's central office -- who serves as a part-time principal while 
continuing her own job as an administrator. Mr. Steinhauser says that there are 
currently 300 jobs open that he will not fill with permanent employees. 
 

While state offices say that cuts are spread across a wide array of state services, 
school advocates say that districts need more funding -- not less. "Schools are fragile 
institutions," says Randi Weingarten, president of the American Federation of 
Teachers. "It's easy for them to turn bad or to become struggling. And then it's really 

hard to turn them around." 
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School Zone (Houston Chronicle Blog) 

KIPP’s Feinberg set to receive presidential award 

12.11.08 

 
School Zone Blog Staff 
 

No doubt that KIPP co-founder Mike Feinberg has been on a hot streak. Nothing 
proves that more so than his 1 p.m. date at the White House on Wednesday, when 
President Bush is scheduled to present him with a Presidential Citizens Medal for his 
"exemplary deeds of service for the nation.'' 

 
Feinberg plans to take his wife, mom and 3-year-old son to the ceremony.  
 
Last month, U.S. and the Harvard Center For Public Leadership selected Feinberg and 

his partner Dave Levin as two of 24 individuals on the America's Best Leaders list of 
2008. Also on the list: Steven Spielberg, Lance Armstrong, and Children's Defense 
Fund founder Marian Wright Edelman.  

 
In addition, a new book, Work Hard. Be Nice: How Two Inspired Teachers Created 

America's Best Schools, is due out next month. (I'm about halfway through and it's 
been highly entertaining to get the behind-the-scenes stories on how KIPP got its 

start. Especially interesting how not-so-accommodating HISD was early on.)  
 
Founded in 1994, KIPP now operated more than 66 charter school in 19 states. New 

students should apply to enroll by Jan. 30 in one of the six pre-K elementary schools, 
eight KIPP middle schools and one KIPP high school in the Houston area. Call 832-
328-1051 or visit www.kipphouston.org for more information. 
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Study: College success starts early 

12.11.08 

 

Tara Malone 

 
College preparation begins in elementary and middle school, too, authors say 

 
Fewer than 2 in 10 of the nation's 8th graders are on track to be academically 

prepared for college, and high school may be too late to bring them up to speed, 
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according to a study released Wednesday. 
 

The report found that how students fare in middle school is a leading predictor of 
their ability to succeed in college or the workplace after high school. Research by 
Iowa City-based ACT suggests that students who are not academically prepared 
going into high school are unlikely to make up ground even with rigorous schooling 

and academic help. The trend cut across demographic and economic lines. 
 
"What we're saying is college and career readiness is a process that includes high 
school but is not exclusively a high school issue. It's a K-12 issue," said Cyndie 

Schmeiser, president of ACT's education division. 
 
The findings reinforce a recent study of Chicago Public Schools students. The 

University of Chicago's Consortium on Chicago School Research looked at the 
correlation between how 8th graders fared on the state's exams and how they 
performed three years later on the ACT. The report found that students who earned 
average scores in 8th grade had only a one-in-four chance of scoring high enough on 

the ACT to go to college—typically considered at least a 20 out of 36 points."We 
should be looking all the way back. If we want kids to be at a certain level in Grade 
12 or 11, where do we need them to be in middle school or elementary school?" said 

John Easton, executive director of the consortium. 
 
His research found that regardless of their achievement level in middle school, 
students did benefit from attending high schools with strong academics and 

challenging course work. 
 
"I don't want to take high schools off the hook entirely, but on the other hand, it's 
hard for high schools to deal with severely underprepared kids," Easton said. 

 
The ACT report tracked 216,000 teenagers nationwide who completed the college-
entrance exam and its two precursor tests given in Grades 8 and 10. Those involved 

graduated in 2005 and 2006. The sample did not include teenagers who left high 
school, leading Schmeiser to call the findings a "best-case scenario." 
 
Only students who scored high enough on the 8th-grade exam to reach academic 

targets set in reading, English, math and science typically went on to earn high 
enough marks on the ACT as juniors to be considered ready for college in all four 
areas. 

 
The Elgin school district, the state's second-largest, began offering the three-exam 
ACT series four years ago and now tracks how students progress from one exam to 
the next. 

 
Recent results, for example, show that many students who attend Elgin School 
District U-46 improved between Grades 8 and 10. But about 40 percent did not 
progress as expected between Grades 10 and 11. 

 
District test consultant Ed DeYoung said the results helped the Elgin district focus its 
efforts—though he said the onus is not on high schools alone. 

 
"Each [school] level's responsibility is to raise the rigor of what they are doing," 
DeYoung said. 
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Study: U.S. losing ground on education, study finds 

12.11.08 

 

Peter Schworm 
 
The United States should take broad and immediate action to boost college 
attendance, which has plunged in the past two decades and is weakening the 

country's global competitiveness, a major study released today concludes.  
 
The new report by the College Board, titled 'Coming to Our Senses: Education and 

the American Future,' provided a sobering assessment of the country's educational 
attainment. 
 
After leading the world in high school completion rates throughout the 20th century, 

the United States now ranks 21st out of 27 advanced economies in for that rate. 
 
College completion rates have followed a similar pattern: once second in the world 

for younger workers (ages 25 to 34), the United States now ranks 11th. Dropout 
rates for high school students have tripled in the last 30 years. 'In the last 20 years, 
we have lost critical ground in this country,' said Gaston Caperton, president of the 
College Board, which convened a panel of 28 education specialists to conduct the 

study. 'We once put our faith in creating an educated citizenry, and we have enjoyed 
the benefits. A nation's success lies largely on the quality of its human resources. 
Without well-educated citizens, we will struggle economically and socially.' High 
school graduation rates have dropped from 77 percent in the early 1970s to 67 

percent today, the report found. About 40 percent of 25- to 34-year-olds have 
attained a postsecondary degree, and just 58 percent of full-time undergraduates at 
four-year colleges receive their degree within six years.  

 
College graduation rates were significantly lower among minority groups; just 26 
percent of African-Americans and 18 percent of Latinos and Hispanics have at least 
an associate degree. 'As an aging and highly educated workforce retires, for the first 

time in the history of our country we face the prospect that the educational level of 
one generation of Americans will not exceed, will not equal, perhaps will not even 
approach, the level of its parents,' the report stated. The report established a goal of 

ensuring that 55 percent of Americans earn a college degree by 2025. To help 
achieve this, it called for free preschool for low-income families, improved college 
counseling, more rigorous high school coursework, stepped up recruitment of low-
income students, and increased financial aid.  

 
At public four-year institutions, tuition and fees in 2005 equal 73 percent of income 
for low-income families, up from 57 percent in 1992, the report found. Financial 
barriers prevent almost one-half of college-qualified low- and moderate-income high 

school graduates from enrolling in a four-year college. 'Faced with potentially high 
expenses, while in the dark about aid amounts, many first-generation, college-going 
students are discouraged from applying,' the study concluded.  

 
William Kirwan, chancellor of the University of Maryland system and chairman of the 
commission, emphasized the need for immediate action. 'We are fighting the clock 
now and will regret every moment lost,' he said. 'Other countries have made 

educational excellence a national priority while we have been satisfied with 'average,' 
and it has cost us dearly.' 



 

 

64

 

Article 33          Top  

 

Associated Press 

After-school cuts stir fears of kids home alone 

12.12.08 

 

Seanna Adcox 
 
COLUMBIA, S.C. (AP) — Directors of after-school programs around the nation fear 

the deepening recession will force more children to spend afternoons home alone or 
on the street as cash-strapped governments slash funding and donations shrink. 
 

Seven Boys & Girls Clubs serving more than 600 children ages 6 to 18 in poor 
neighborhoods of coastal South Carolina announced plans to close Friday, at least 
temporarily. 
 

While those programs become early victims of the economic downturn, many of the 
nation's 4,300 Boys & Girls programs are trimming hours, consolidating locations and 
cutting field trips to get by, said Kirk Dominick, an executive vice president with Boys 

& Girls Clubs of America. 
 
"We'd be crazy to not project a decrease next year. We're trying to identify the most 
vulnerable clubs out there," he said, adding he doesn't have precise numbers yet. 

"Some organizations have been struggling for a while." 
 
The 38 employees of the Boys & Girls Clubs programs that are shuttering in South 
Carolina will continue to be paid through mid-December. But hopes are high that a 

push for more donations will allow most of the clubs to reopen in January, said 
Robert Brunson, board chairman of the affected clubs in Charleston, Berkeley and 
Dorchester counties. Donations from businesses and foundations have been on the 

decline. 
 
After-school programs of all kinds are hurting nationwide, especially in rural areas, at 
a time when parents need affordable care more than ever, said Jodi Grant, executive 

director of Washington-based Afterschool Alliance, which is pushing for federal 
support. 
 

"Parents are struggling to keep their jobs. They're taking on second and third jobs. 
They need a place after school that's a safe place to go," Grant said. "What I find 
most troubling is, programs are doing everything they can, cutting to the bone." 
 

Shawn Anderson, a single, working parent in Charleston, said she is fighting to 
reopen her daughter's inner-city club, which began in 1957. She considers the club 
indispensable, a safe haven for youth. It is among the seven closing Friday. 
 

"The staff really helps these kids," said Anderson, whose 9-year-old relishes 
afternoons there. "She's an only child, very shy. They've taught her things I didn't 
have time to do. Now she's an extrovert, and she's on the honor roll." 

 
Anderson, 43, said that while she could afford after-school care elsewhere if it comes 
to that, there are other single parents who can't. 
 

"Our children will be lost," she said. "They definitely will resort to the streets." 
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The director of South Carolina's Afterschool Alliance, Zelda Waymer, said she expects 
more of the state's after-school programs to close as the economy worsens. 

Programs for poor parents depend on state money and fundraising, she said. 
 
In South Carolina's case, projected tax collections have plummeted some $1 billion 
since the summer, and nonprofits aren't expecting the state to help. The Legislature 

eliminated $1.3 million to Boys & Girls Clubs statewide. 
 
"The drastic downfall in the economy has touched everyone," Waymer said. "Before, 
we could turn to foundations and businesses, but businesses are closing and stocks 

are down." 
 
With more kids out on the streets after school, she warned of unintended 

consequences: The "crime rate will go up. Gang violence will increase." 
 
Judy Nee, president and chief executive of the Washington-based National 
Afterschool Association, said many of her member programs are reporting shrinking 

enrollment as parents can no longer afford to pay, making it harder to provide 
quality educational activities. Children in the fourth grade and higher are being left at 
home by parents who figure it's OK for a few hours, she said. 

 
"We've come a long way in this field," Nee said. "I'm hoping we can mitigate and get 
through this relatively quickly." 
 

Other organizations are managing to get by, though. 
 
Greg Tolbert, president of 12 Boys & Girls Clubs in northwestern South Carolina, said 
grants and increased donations from residents have allowed those clubs to add 50 

children in the last year. A club on the brink of closing last summer was taken over 
by the school district to keep it open. 
 

"God's taken care of us," Tolbert said. "People are realizing the need is greater and 
they're giving."  
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The New York Times 

Real reform in education 

12.12.08 

 

Linda Darling-Hammond 
 

Linda Darling-Hammond - The writer, a professor of education at Stanford University, 

heads the working group on education policy for President-elect Obama’s transition 

team. 

 

To the Editor: 
 
I strongly disagree with David Brooks’s characterization of my views on a range of 

education issues as anti-reform (column, Dec. 5). 
 
Since I entered teaching, I have fought to change the status quo that routinely 
delivers dysfunctional schools and low-quality teaching to students of color in low-

income communities. I have challenged inequalities in financing. I have helped 
develop new school models through both district-led innovations and charters. And I 
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have worked to create higher standards for both students and teachers, along with 
assessments that measure critical thinking and performance. 

 
I sought to amend and reauthorize the No Child Left Behind Act to incorporate these 
kinds of assessments, while preserving its commitment to closing the achievement 
gap and ensuring quality teachers. I have also fought to overhaul teacher education 

programs and close weak ones. 
 
As director of the National Commission on Teaching and America’s Future, I was an 
early advocate for cultivating and rewarding excellent teachers while dismissing 

those who, with mentoring, do not meet standards. 
 
Real reform will require all of these things, plus the kind of unifying vision Barack 

Obama has demonstrated — moving beyond the polarizing debates that prevent us 
from working together to improve education. 
 
Linda Darling-Hammond 

Stanford, Calif., Dec.8, 2008 
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Darling-Hammond could usher in new era of education engagement 

12.12.08 

 
John Affeldt 
 
Barack Obama will be the first community organizer sworn into our nation's highest 

office--the dramatic result of an unprecedented level of grassroots support for a 
single candidate. Just how he will maintain and utilize this grassroots army is still 
evolving, but the potential is clear: By enacting community-engagement friendly 

policies and filling top posts with experienced hands who've shown a talent for 
working with grassroots groups, Obama's presidency could usher in historic new 
levels of civic engagement at local, state and even federal levels. 
 

Public education presents an interesting example. After basic infrastructure like 
roads, no other governmentally-provided good is used by so much of the populace. 
Public education has always proved fertile ground for community organizers, 

including for Obama during his days on the South Side of Chicago. Organized and 
engaged parents, students, and community members can push schools to respond to 
local needs and hold officials accountable for raising student achievement. But as 
Obama's success demonstrates, organizing on the ground is most effective when it is 

embraced and understood by the leadership at the top. 
 
This is why Obama's selection of Education Secretary will be critical. Of all the names 
currently being floated, one person stands out as understanding policy both from the 

top-down view of policymakers and from the bottom-up view of the grassroots. Linda 
Darling-Hammond--a Stanford professor ranked by Education Week as one of the 
country's ten most influential people in education policy--has served as one of 

Obama's top education advisors and currently heads his policy transition team. 
Darling-Hammond is known for her commitment to equity and her far-reaching, yet 
practical ideas for major transformation of our schools. The depth and rigor of her 
research and writing in her field (particularly on teacher quality and school equity 

issues) is unparalleled among other potential Education nominees. 
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Also, uniquely among the other potential nominees for Education Secretary, indeed, 
of the potential nominees for any cabinet post, Darling-Hammond's name seems to 

have generated the broadest and the most spontaneous support. Along with a rising 
tide of letters and blogs supporting her appointment is an online petition carrying 
just under 2,600 signatures. That petition was closed and a new one started that 
carries another 400+ names. At the state convening of the Campaign for Quality 

Education in Sacramento on November 21, the dozen or so grassroots groups 
assembled to work on a college and career readiness campaign took time out to 
unanimously endorse her. That so many grassroots groups know, much less feel 
strongly about, a federal education appointment is, frankly, a remarkable statement. 

A letter of support circulating among education leaders from the academic, educator, 
and civil rights communities this week quickly garnered around 100 names, including 
over 30 school superintendents. This letter and a separate one signed by 49 deans of 

schools of education have been submitted to John Podesta and the transition team. 
Darling-Hammond's broad support derives both from her bold transformative vision 
and her willingness to engage with groups large and small, including parents, 
students, and grassroots communities, and not just with elite academics and 

policymakers. 
 
Perhaps not surprisingly, because she has been a shining beacon for bold and 

comprehensive reform, recently, a group of anti-union, pro-testing reformers has 
mounted a concerted media campaign to thwart her appointment. Absurdly, they 
seek to label her a defender of the status quo. Status quo? You might as well call 
former Massachusetts Board of Education Secretary Horace Mann a staid bureaucrat. 

Darling-Hammond's comprehensive vision encompasses and exceeds the reforms 
being pushed by her attackers. Charter schools? She has founded and advised them. 
Hold teachers and schools of education accountable for teaching that improves 
student outcomes? A recurring theme in her hundreds of articles. Pay excellent 

teachers more and remove those who are incompetent? Darling-Hammond pioneered 
these ideas in her groundbreaking 1996 report from the National Commission on 
Teaching and America's Future which led to major reforms across the country.  

 
Precisely because she has a bolder vision for reform, one that rises above the 
negative, punitive approach of No Child Left Behind while pursuing its goals for 
greater achievement and equity, she enjoys unusually broad support among 

grassroots community organizers and low-income communities of color actually 
struggling with the most disadvantaged schools. Her vision is one of greatly 
expanded accountability--and not just at the school, but at the district and state 

levels--and adequate resources to ensure schools, teachers, and students can 
succeed. Were that vision ever realized, it would upend the status quo that leaves 
low-income students of color in outmoded factory-model schools with low-quality 
teaching. 

 
The message that Obama's campaign carried for America is the same one Darling-
Hammond has carried her whole career--we are the change we need for improving 
our schools. Given the state of our schools and the promise of Obama, it is a 

message that is fiercely urgent now, and one Darling-Hammond can uniquely help 
realize. 
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Article 36          Top  

 

The New York Times 

Education and unions 

12.13.08 

 

Randi Weingarten (Op Ed) 
 
Randi Weingarten, President American Federation of Teachers and United Federation 

of Teachers 
 
The three very different candidates David Brooks (column, Dec. 5) names as possible 
choices for secretary of education share a common denominator — they all have 
worked with teacher unions, to great effect. 
 

The educational improvements that have occurred during Joel I. Klein’s tenure as 
chancellor of New York City’s public schools are the result of hard work and 
collaboration with the United Federation of Teachers and the teachers we represent. 

 
In Chicago, Arne Duncan has partnered with the local affiliate of the American 
Federation of Teachers to restructure struggling schools and adopt promising 
innovations. 

 
Linda Darling-Hammond has worked with the A.F.T. on projects going back decades 
to implement lessons from the best research and real-life experience for the benefit 
of students and teachers in America’s classrooms. 

 
We agree that the choice of a secretary of education is a crucial one. But we disagree 
that distance from and disdain for teachers’ unions are positive credentials. 

Demonizing teachers’ unions might win favor in certain quarters, but it won’t do 
anything to help kids or advance school improvement. 
 
Article 37          Top  

 

San Francisco Chronicle 

Linda Darling-Hammond is an educator for reform 

12.13.08 

 

Deborah Stipek (Op Ed) 
 
Deborah Stipek is the dean of the Stanford University School of Education. 
 
There is more than one way to skin a cat, and there is more than one way to reform 

education in this country. Commentary in the press, including editorials in the 
Washington Post and Chicago Tribune, as well as in David Brooks' column in the New 
York Times, have entreated President-elect Barack Obama to select a reformer as 
the secretary of education, not someone from the establishment. 

 
Indeed, major changes are needed. But readers need to look beyond these 
manufactured labels of reformer and establishment to the vision of reform being 

proposed. What matters most to improve student achievement is the quality of 
teaching. 
 
We need a reformer who has a track record of improving the quality of teaching and 

can lead efforts to achieve this critical goal at a national level. We need a reformer 
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who can discriminate between good and bad tools for holding schools accountable 
and who will work toward an educational system that assesses the multiplicity of 

skills and qualities that are needed for success in the 21st century. 
 
We need an education leader in this country who understands the complexity of the 
education system, and can work productively with the many constituencies that are 

needed for meaningful reform. 
 
We do not need polemics or polarization or someone who will silence the voices of 
any group with a different point of view. 

 
Of the names that have been offered, Stanford University Professor Linda Darling-
Hammond is the best qualified for such a leadership position. She has three decades 

of experience working to improve the quality of teaching, has worked with others to 
launch successful charter schools and innovative school organizations, has worked 
with leaders of major school districts across the country to implement fundamental 
district reform, and been the author of major policy pieces that have improved 

schools where it matters most - improving student learning. And, most important, 
she is deeply committed to making American education more equitable and 
successful for all our children. 

 
The recent commentary have not been about education policy. They have been 
about politics. They are harmful, because they lead the conversation away from 
learning and onto divisive ideology. If this strategy wins out, we all lose. 

 
The president-elect loses his opportunity to end the factionalized infighting that has 
hampered education reform for the past eight years. And, unfortunately, America's 
students lose. 

 
Article 38          Top  

 

The New York Times 

Uncertainty on Obama education plans 

12.14.08 

 

Sam Dillon 
 
As President-elect Barack Obama prepares to announce his choice for education 

secretary, there is mystery not only about the person he will choose, but also about 
the approach to overhauling the nation’s schools that his selection will reflect. 
 
Despite an 18-month campaign for president and many debates, there remains 

uncertainty about what Mr. Obama believes is the best way to improve education. 
 
Will he side with those who want to abolish teacher tenure and otherwise curb the 
power of teachers’ unions? Or with those who want to rewrite the main federal law 

on elementary and secondary education, the No Child Left Behind Act, and who say 
the best strategy is to help teachers become more qualified? 
 

The debate has sometimes been nasty. 
 
“People are saying things now that they may regret saying in a couple of months,” 
said Jack Jennings, a Democrat who is president and chief executive of the Center on 

Education Policy in Washington. “Unfortunately, they’re all friends of mine, which 
makes it awkward.” 
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Some of the toughest criticism has been aimed at the person Mr. Obama appointed 

to lead his education policy working group, the most important education post of the 
transition: Linda Darling-Hammond, a professor of education at Stanford University. 
 
Dr. Darling-Hammond is liked by the teachers’ unions, and partly for that reason has 

been portrayed as an enemy of school reform by detractors. These have included 
people who have urged Mr. Obama to appoint Joel I. Klein, the New York City schools 
chancellor, or Michelle Rhee, the schools chancellor in Washington, as education 
secretary. Both of them have clashed with teachers’ unions. 

 
Editorials and opinion articles in The New York Times, The Washington Post and The 
Los Angeles Times have described the debate as pitting education reformers against 

those representing the educational establishment or the status quo. But who the 
reformers are depends on who is talking. 
 
Bruce Fuller, an education professor at the University of California, Berkeley, used 

different terms in discussing the debate. 
 
Dr. Fuller said it pitted “professionalization advocates such as Darling-Hammond,” 

who believe the policy emphasis should be on raising student achievement by 
helping teachers improve their instruction, against “efficiency hawks like Klein and 
Rhee.” The efficiency hawks, he said, emphasize standardized testing, cracking down 
on poor school management and purging bad teachers. 

 
“It’s tough love without any love,” he said. 
 
Dr. Darling-Hammond has become a controversial figure partly because of her 

longtime criticism of Teach for America, the nonprofit group that recruits college 
graduates to teach for two years in hard-to-staff schools. She says the group loses 
too many recruits at the end of their two-year commitments, just when they are 

learning to teach. 
 
Teach for America has no official preference for or opposition to any candidate, said 
Kevin Huffman, a spokesman for the group. 

 
But an organization called Leadership for Educational Equity, which was founded to 
help former members of the Teach for America corps become involved in politics, has 

photographs of Dr. Darling-Hammond, Mr. Obama and Mr. Klein alongside an article 
on its Web site with the headline, “Education Secretary Fight Could Affect Teach for 
America’s Mission.” 
 

The article notes that Dr. Darling-Hammond “has long been a vocal critic of Teach 
For America,” and it urges the group’s alumni to make their views on the candidates 
known. 
 

Mr. Obama has given no hint of his own leanings. 
 
Arne Duncan, the chief executive of Chicago Public Schools, may have an edge. Mr. 

Duncan is a longtime friend of the president-elect and has closed failing schools and 
improved achievement without alienating the teachers’ union. The superintendent of 
Denver Public Schools, Michael Bennet, who has enacted a plan to reward effective 
teachers with higher pay, has also attracted the transition team’s interest. 

 
Mr. Klein and Ms. Rhee, as well as former Secretary of State Colin L. Powell and 
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several current and former governors, have also been considered, a member of the 
transition team said. Mr. Powell has said publicly that he is not interested. 

 
One former Teach for America official who has been outspoken is Whitney Tilson, a 
New York mutual fund manager. 
 

In a recent blog entry, Mr. Tilson said of Dr. Darling-Hammond, “She’s influential, 
clever and (while she does her best to hide it) an enemy of genuine reform.” 
 
Mr. Tilson is on the board of Democrats for Education Reform, a political action 

committee based in New York. 
 
The group sent the Obama transition team a 43-page memorandum shortly after the 

election with policy advice and a “wish list” of candidates for secretary that included 
Mr. Duncan; Wendy Kopp, founder of Teach for America; and Jon Schnur, who 
started a nonprofit group, New Leaders for New Schools, that trains principals for 
urban schools, said Joe Williams, the executive director of Democrats for Education 

Reform. 
 
Mr. Williams said his group also liked Mr. Klein and Ms. Rhee. “We’d be thrilled,” he 

said, “if either one were named secretary.” 
 
The two national teachers unions have also been active. The National Education 
Association has not formally endorsed anyone but has discussed candidates with the 

Obama transition team, indicating some candidates who would have the union’s 
support, said John Wilson, the executive director. 
 
The American Federation of Teachers presented the Obama team with written 

evaluations of a string of candidates without endorsing any of them, said Randi 
Weingarten, the union’s president. “We have no candidate in the race,” Ms. 
Weingarten said. 

 
But last week she publicly praised Mr. Duncan in an interview with The Associated 
Press. “Arne Duncan,” she said, “actually reaches out and tries to do things in a 
collaborative way.” 

 

Article 39          Top  

 

The Washington Post 

How to go forward with ‘No Child Left Behind’ 

12.15.08 

 

Maria Glod 
 
President-elect Barack Obama has vowed to "fix the failures" of the No Child Left 
Behind law, which rates schools based on student performance on annual math and 

reading tests. 
 
The law, one of President Bush's major domestic achievements, was enacted with 

broad bipartisan support. But that consensus faded, and efforts to reauthorize the 
law stalled in the past year as lawmakers awaited a new president. 
 
Under the law, schools must reach steadily rising performance goals. Certain schools 

that fall short face sanctions as severe as a management shake-up. 
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With Congress poised to begin the debate anew, a student, a PTA president, a 
charter school advocate, a teachers union leader and a superintendent offer ideas 

about how to improve the law. They also offer suggestions if Obama and Congress 
decide to give the next version of the law a new name. 
 

Arvin Ahmadi 

Student representative to the Fairfax County School Board; attends Thomas 

Jefferson High School for Science and Technology, an elite regional magnet school 
 
I think No Child Left Behind and its intentions are on the right track, but it definitely 

needs a dose of pragmatism and realism. You can't hold every American school to 
the same standards. Some need the bar to be lowered. 
 

You can punish a school for not reaching the level deemed by No Child Left Behind, 
but it is not necessarily going to bring the results that you want. 
 
NCLB basically takes the depth out of learning in a lot of situations. As a student, I 

hear a lot of my teachers talk about lifelong learning. For material to stick, it helps to 
go into it in depth. 
 

Debbie Ritchie 
Maryland PTA president 
 
The federal law requires that there be assessments, but it has been up to each state 

to create its own. My question to them would be: Are we really comparing apples to 
apples, or are we comparing apples to bread? The assessment that's being done in 
Maryland -- can we compare it to what's being done in South Dakota? 
 

I don't think we want the federal government to create the assessments. But we 
should have a standard throughout the United States. What does fourth-grade math 
look like? 

 
If you don't have reading and math, you can't do anything else. But what I've seen is 
that everything becomes very focused and narrowed. We're losing arts because we 
have to get that reading and math in there. 

 
Are we shortchanging our kids in a well-rounded education by having a narrow 
focus? 

 

Edgar B. Hatrick III 
Loudoun County school superintendent 
 

I think it is a fatally flawed version. It assumes that all children can somehow 
succeed at the same level, and it also assumes that vastly different measures of 
success could be allowed state by state and then used comparatively. 
 

My hope is the new law will return to its roots and will focus on children in poverty. 
They are the most at-risk children in our society. The evidence is clear that when 
kids don't have good health care, when kids don't have access to cultural and 

academic stimuli outside the school, they are at a disadvantage from the moment 
they walk in. 
 
I think the law has got to recognize the limited funding of education by the federal 

government. For very little money in the game, the federal government has the 
ability to impose huge changes on local schools. I think that there are ways to shine 
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a spotlight on schools that are both not succeeding and not trying to succeed. I think 
it doesn't have to be through what I believe are misguided sanctions. 

 

Randi Weingarten 
American Federation of Teachers president 
 

We need a federal law that is really aligned with how to get continuous sustainable 
improvement in our education system. How do we address the achievement gap 
head-on? How do we improve teaching and learning head-on? How do we build a 
workable accountability system that helps and doesn't punish schools? 

 
As much as educators have a huge role, we don't have the only role. That's why I've 
talked about community schools. What's happened in the past few years is it has 

been so out of whack that it has become more of a testing and a blame game than 
about how we help kids. 
 
We have to have a way that we not only recruit the best and the brightest into 

teaching, but we keep them. 
 

Jeanne Allen 

Center for Education 
Reform president 
 
The tests should be bench-marked against NAEP (a test known as "the nation's 

report card"). If you say that in fourth grade you expect kids to know quadratic 
equations, you need to show in your state plan that that's what you're measuring in 
fourth grade. 
 

I think principals and teachers are really smart people. We need to be firm on the 
outcome and allow the flexibility locally to figure out how to get there. 
 

We should measure how well schools do from year to year on top of how well we 
want the ideal fifth-grader to achieve. We need to reward progress in the interim 
while we work to hit the proficiency standards. I think we should give people a pat 
on the back for making progress toward the goals. 

 

Before it was No Child Left Behind, the federal education law was known as the 

Elementary and Secondary Education Act. Should the next version be renamed? 

What do you suggest? 
 

Ahmadi: The name "No Child Left Behind" is great; it sounds promising. But after 
everything that we've seen and all the complaining with standardized tests, students 

sort of cringe now when they hear No Child Left Behind. I think it could use a new 
name. 
 

Ritchie: The concept of NCLB is sort of Making Every Child's Potential a Reality, which 

is the tag line for the Maryland PTA. I don't know what kind of acronym that would 
be, but I think that's what the intent is. 
 

Allen: I don't see any other reasons besides political reasons not to leave it No Child 
Left Behind. We have a generation of people who are going to think it's all brand new 
if we change the name. I think we should resist the temptation to flatter our egos in 
favor of continuity. We have to get the public to understand this is now a fact of life. 
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Weingarten: I think it should have a name that's aspirational. Whether it's 
Opportunity for All Children, there has to be a can-do name for our federal law. 

 

Hatrick: If you think where the feds have really gotten involved in education 
nationwide, it has been to help children who are most at risk, whether they are in 
special education or children in poverty. There is probably something that can be 

done with that hope notion. It doesn't have much sex appeal. 
 
Article 40          Top  

 

The Baltimore Sun 

Fixing NCLB 

12.15.08 

 

Editorial Board 
 
When Congress passed the federal No Child Left Behind law in 2001, requiring states 

to develop higher standards for math and reading instruction and to administer tests 
measuring the results, the goal was to make schools more accountable for student 
achievement. Since the law went into effect, there have been gains: A recent report 

by the Trends in International Mathematics and Science Study, for example, found 
that American students in grades 4 and 8 had made steady improvement in math 
over the last decade. 
 

But the law also has been criticized for giving the federal government too much 
authority over what is taught while not providing enough support to local school 
districts to fix the problems of troubled schools. 
 

During the campaign, President-elect Barack Obama said he would like to see the 
law made more effective. But his comments were couched in generalities, and he 
hasn't yet named his choice for secretary of education. If an Obama administration 

intends to make NCLB practical and meaningful for states like Maryland, it will have 
to build consensus on what needs to change in order to address the challenges of the 
future. 
 

A growing number of educators believe that a major flaw in NCLB is its punitive 
focus. Schools whose students fail to show sufficient improvement on standardized 
achievement tests are judged to be failing despite the progress those students have 

made from year to year. That's been counterproductive. Second, the law established 
a mandate for teacher certification and qualification without really examining what 
makes an effective teacher or how to bring talented people into the profession and 
retain them. Nor does it take account of the costs of investing in a highly effective, 

qualified work force, particularly in urban areas and in fields such as special 
education, math and science. These are severe barriers to recruiting good teachers 
to the classroom. 
 

Still another problem is the lack of a consistent national standard on what students 
should know. Each state is free to establish its own achievement goals and testing 
regimes; the result is a hodgepodge that may or may not reflect real improvement in 

student achievement. A national standard that encouraged a broad approach to 
learning would be an improvement over the present impetus to teach to the test. 
 
None of this is to suggest that NCLB doesn't contain important elements that should 

remain, particularly its emphasis on schools' responsibility to reach every child. But 
the law is a blunt instrument when its impact is reduced to testing. Policymakers 
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need to have a better grasp on what kids should be learning, what schools need to 
really improve and how to measure both in a way that's fair to kids, teachers and 

their schools. Until those questions are answered, NCLB risks creating an elaborate 
framework of accountability without substance. 
 

Article 41          Top  

 

The Boston Globe 

Stand up for education standards 

12.15.08 

 

Editorial Board 
 

As a candidate, Barack Obama stood up for education reform, even when it meant 
alienating teachers unions opposed to his embrace of public-funded charter schools 
and merit pay for teachers. Now, as president-elect, he needs to show he meant it 
by appointing an education secretary wedded to reform - not one inclined to settle 

for low standards. 
 
Reformers were rattled when Obama named Linda Darling-Hammond, a Stanford 

education professor, to head his transition team on education. They see Darling-
Hammond as too cozy with unions and the education establishment. That may be a 
simplistic take on a respected academic. But her expertise does rest in building 
systems that support effective schools, not shaking up sclerotic educational 

bureaucracies. 
 
The nation needs an inspirational, impatient secretary of education who isn't afraid 
to step on toes. Recent improvements in the nation's schools are the result of 

relentless attention on standards and accountability. Students in Massachusetts and 
other high-performing states respond well to rigorous statewide exams, which they 
must pass in order to graduate. Some teachers might not like 'teaching to the test,' 

but they are getting quite good at it, including in some urban districts. At their best, 
the tests are closely aligned with curriculum standards and measure students' grasp 
of basic concepts and higher skills alike. The nation needs an education secretary 
whose heart belongs to the standards movement. Names now in play include New 

York school chancellor Joel Klein; Washington, D.C ., chancellor Michelle Rhee; and 
Chicago school chief Arne Duncan. There is a strong argument for choosing an urban 
educator who understands the achievement gap between minority and white 

students. If the toughest fights ahead will be in the nation's poor districts, it makes 
sense to choose a leader who knows the terrain. 
 
There are other good approaches. Former Boston school superintendent Thomas 

Payzant, who served as an assistant secretary for education in the Clinton 
administration, says that the time could be right for a governor or former governor 
to assume the top education post. It falls to the states and local communities, says 
Payzant, to implement the standards imposed by the federal No Child Left Behind 

policy. So why not appoint someone who understands those challenges firsthand? 
Obama has stated that he is not averse to having Republicans in his Cabinet. So he 
should also look at Governor Tim Pawlenty of Minnesota, a strong proponent of 

education reform. 
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Article 42          Top  

 

The Huffington Post (Blog) 

Education attacks on Darling-Hammond don’t fit Obama’s post-partisanship 

12.15.08 

 

John Affeldt 
 
A slickly-coordinated string of editorials and columns in the New York Times, the 
Washington Post, The New Republic, the Chicago Tribune, the Los Angeles Times and 

elsewhere has poured forth recently, all decrying the possible appointment of 
Stanford University Professor Linda Darling-Hammond as Secretary of Education. 
Obviously responding to the same talking points, the pieces paint Darling-Hammond 

a status quo, incrementalist and anoint a new group of pro-merit pay/pro-
testing/pro-charter school advocates as the hard-charging "reformers." 
 
Darling-Hammond has spent 30 years pushing for a radical restructuring of public 

schools and the systems that serve them so that all students will have high-quality 
teachers and rich learning opportunities, not just well-off, predominantly white kids. 
To call her a defender of the status quo is like calling Lincoln a defender of slavery 

because he wasn't as absolute in opposition as were some on his team of rivals. The 
provocative rhetoric would also miss the fact that Lincoln, at the end of the day, 
alone possessed the unifying wisdom and skills to steer the nation to its most radical 
of reforms. 

 
The partisans may be congratulating themselves on a well-choreographed crusade, 
but one has to wonder: what campaign were they watching win the presidency? 
From the kick-off in Springfield, Barack Obama styled himself not just a little on 

Lincoln: rising above old school divisive politics; exchanging thoughts in respectful 
debate; taking the best ideas and humbly but boldly moving forward, building 
consensus along the way. By drawing so heavily from the old playbook, the hard-

chargers may have just charged off the cliff--virtually ensuring Obama will be less 
receptive to their pleas.  
 
Beyond the discordant tactics, much of the substance of their agenda similarly 

misapprehends the Obama style and vision. The partisans' founding precept is 
apparently that true reformers must be anti-union. Obama's campaign, in contrast, 
espoused the folly of such simplistic, polarizing politics. With teachers, he has 

consistently recognized that major reforms will best be achieved by winning the 
unions over. He supports basing pay on performance, he told the NEA last summer, 
but in a process that is done with teachers, not to them.  
 

The education partisans also draw a hard line in the sand around accountability. They 
frame as anti-reform any major tinkering with No Child Left Behind's punitive 
accountability system--which relies on an annual standardized test to identify 
"failing" schools and intervenes with increasing sanctions. Some researchers say 

NCLB has resulted in no objective improvements in learning above pre-NCLB trends; 
others claim that some positive increases have occurred. Either way, the fact is that 
the law, as it stands, simply has not produced the radical reductions in the 

achievement gap we'd all like to see. This arguably makes the NCLB-style 
accountability proponents defenders of the status quo and the real incrementalists.  
 
Obama's education plan, on the other hand, calls for a bolder law that provides 

"more reform and accountability, coupled with the resources to carry out that 
reform," and "supporting schools that need improvement, rather than punishing 
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them." To ensure that students--particularly in low-income schools--are taught 
demanding, higher-order problem-solving skills, Obama intends to use more complex 

assessments in his accountability scheme. In decrying NCLB's over-reliance on "fill-
in-the-bubble" standardized tests--sacred territory for the partisans--Obama has 
clearly signaled he is not interested in narrow measures or ideological fights over 
testing philosophy. He wants more challenging expectations, the best ideas on how 

to ensure they're met, and he's willing to invest the resources for big returns. 
 
Lastly, the partisans falsely divide the world: you're either against traditional teacher 
education or you're against reform. Again, Obama is unlikely to take the bait. Both 

traditional teacher preparation and innovative alternative routes like Teach For 
America have a role in reform and both, as Darling-Hammond points out, can be 
significantly improved. 

 
Darling-Hammond's vision and style is to a great extent the bolder reform approach 
Obama has espoused. She has supported performance pay and easing dismissal of 
truly incompetent teachers but has maintained respectful relations with the unions. 

She has founded and advocated for charter schools but she doesn't see them as the 
whole solution. She has supported holding schools accountable for higher order 
thinking but also providing them the resources they need to succeed. She has 

advocated for high quality alternative programs and for stronger accountability for 
traditional teacher education. 
 
Each year, roughly 25 percent of U.S. students fail to graduate from high school. Of 

those that do, large portions are unprepared for college or meaningful work. The 
losers in this annual drama are disproportionately low-income students of color. The 
hard-chargers have some good ideas to contribute; but if public education can ever 
put us on a path to a Second Emancipation, it will only be because we've put aside 

the in-fighting and the backstabbing and tapped the best from us all. And that's why 
we elected Barack Obama. 
 

 

 
 


